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Dear Colleagues:

2017-2018 is flying by and the end of the school year is near.  I hope everyone 
is enjoying a smooth end to a positive and productive school year. This is the 
time of year when so much is expected and workloads are pushed to the 
limits. Breathe and try to stay relaxed during May madness!
 
The Spring Heads’ Institute in Yangon, Myanmar will have more than 40 school 
leaders in attendance. I always encourage new heads of EARCOS schools to 
attend to connect and learn from our seasoned long-standing colleagues. This 
year Rob Evans is the retreat facilitator. We look forward to working with him 
and EARCOS school leaders. 
 
The 2018 EARCOS Teachers’ Conference (ETC) attracted over 1200 del-
egates. This year’s ETC theme“50 years of Voices United in Purpose”  was a 
total success with the strands melding together for a perfect  match. SENIA, 
early childhood, literacy and EAL resulted in teachers being focused and com-
mitted to helping students learn and grow. 

Thanks to the SENIA board for working with our advisoy committee and 
our staff. The keynotes delivered by Emma and Norm Kunc; Pernille Ripp; and, 
Chip Donahue were outstanding! We had a host of other excellent present-
ers, including presentations from our own teachers.  There were a total of 
175 presentations! By all accounts, this may have been one of the best con-
ferences to date. Please see the ETC conference write-up in this issue. Our 
EARCOS staff of Bill Oldread, Giselle,Elaine, Vitz, Ver, Robert, and Edzel should 
be thanked for their tremendous efforts in organising thousands of details. 
We would like to express our profound gratitude to the Thailand Convention 
and Exhibition Bureau (TCEB) for their continued support our conferences.  

Finally, as always, we hope you all have a great summer break (northern hemi-
sphere) and enjoy time with family, friends, travel, and reflection. Our board 
and staff continue to work to make EARCOS a caring, supportive, and dynam-
ic community of international schools. Dr Ed Greene will join the EARCOS 
team in April of 2019 as our new Executive Director. He is a super leader and 
will blend in so well with our staff, mission and region.

Please check out our website http://www.earcos.org to see all our sponsored 
events and read about my travels throughout the EARCOS region. Please visit 
E-Connect, the EARCOS blog, initiated by our own Bill Oldread. 
 
Have a good break in June and July. 

Dick Krajczar
Executive Director
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EARCOS and CIS - Institute On Higher Education 
Admission and Guidance
EARCOS and CIS are pleased to announce the 4th INSTITUTE ON 
HIGHER EDUCATION ADMISSION AND GUIDANCE.
September 21-22, 2018
Shangri-La Hotel, Bangkok, Thailand
visit www.earcos.org

The EARCOS Action Research Grant                      
In an ongoing effort to implement the EARCOS Strategic Plan, specifically 
Strategy E, to conduct, communicate, and archive relevant data and research 
to identify and enhance exceptional educational practices, grants will be 
made available to encourage our teachers, administrators, and professional 
staff to conduct action research to improve educational practices for the 
purpose of enhancing student learning. Action research is a reflective pro-
cess, conducted in the school setting, to solve a real problem, or to improve 
and enhance the instructional process.This research may be undertaken by 
an individual, or by several people collaboratively.

It is our belief that the results of such research will impact not only the 
researchers’ practices but also those of others with whom they share their 
findings.To that end, grantees will be expected to publish their findings, 
which will be made available to all EARCOS members on the website. 
Some researchers may elect to present their work at a subsequent ETC, 
ELC, or publish it in the EARCOS Journal. Please visit the EARCOS website 
for more information. www.earcos.org

Contribute to the ET Journal                                   
If you have something going on at your school in any of the following 
categories that you would like to see highlighted in the Fall issue please 
send it along to us:

Faces of EARCOS - Promotions, retirements, honors, etc.
Service Learning
Campus Development - New building plans, under construction, just 
         completed projects.
Curriculum - New and exciting curriculum adoptions.
Green and Sustainable - Related to campus development or to 
         curriculum efforts.
Community Service
Student Art - We showcase outstanding student art in each edition.
       (E.S. Fall Issue, M.S. Winter Issue, H.S. Spring Issue)
Student Writing
Press Releases

Thank you for your help in allowing us to highlight the great things that are 
going on in EARCOS schools.
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In December 1968, a small gathering was sponsored by the Office 
of Overseas schools at the American School in Japan. At that meet-
ing, representatives from 19 East Asian schools signed EARCOS into 
existence. EARCOS has grown to include 160 member schools, and 
this year’s EARCOS conference celebrated the organization’s his-
tory and purpose with the Teachers’ Conference theme, “50 Years 
of Voices United in Purpose.”

In Bangkok, Thailand, at the Shangri-La hotel, 1,200 delegates ar-
rived for the March conference.  Attendees came from countries 
as diverse as Sri Lanka, Papua New Guinea and Mongolia. Many 
attendees were administrators, librarians, and counsellors, as well 
as specialists in ESL/EAL, technology and child protection.  Teach-
ers also attended sessions in the strands of literacy, early childhood, 
primary and modern languages. Finally, for this year’s conference, 
EARCOS was honoured to partner with the Special Education Net-
work in Asia and welcome SENIA representatives and conference 
presentations.

Some delegates started their learning early and attended one of 
the pre-conference sessions offered.  These diverse sessions allowed 
attendees to focus and extend their learning during AP training, the 
International School Leadership Program, WASC accreditation or 
a variety of day long training sessions in conference topics run by 
invited speakers Dr. Jim Delisle, Marilyn George, Dr. Ann Helmus, Dr. 
Ochan Powell, Kristen Pelletier, Dr. Stephen Shore, Dr. Bonnie Singer, 
Dr. Dali Tan, Lee Webster and Phyllis Wright.  

During the three days of the conference, choices for the delegates 
were numerous.  There were 175 sessions run by invited speak-
ers and teacher presenters during 10 different sessions.  The topics 

ranged from early childhood strategies to advanced technology, and 
there were options for every teacher and specialist to explore the 
latest research, methods and approaches.  Sessions were full of like-
minded teachers, administrators, counsellors and specialists eager 
to share their insights and gain valuable tools to take back to their 
schools. In addition, most teachers and specialists also attended one 
of the 15 Job Alike sessions; these invaluable opportunities foster the 
professional collaboration and connection that is such a valued part 
of the EARCOS Teachers’ Conference.

Each day of the conference started with a gathering of all delegates 
for the keynote speaker and a SENIA morning session.  The SENIA 
sessions allowed all delegates to learn more about SENIA’s work 
and how everyone can be involved in supporting their network as 
well as all students with learning needs.  SENIA representatives ex-
plained the board, local chapters and ways to stay involved.  The 
delegates also heard from the SENIA youth group members and 
celebrated with award winners.  Maya Nicolai from Shanghai Ameri-
can School Pudong won the SENIA Student Award and Dr. Toh Teck 
Hock from Sarawak, Malaysia was given the SENIA Advocacy Award.

On Thursday, the conference officially opened with a keynote ad-
dress from Emma Van der Klift and Norman Kunc.  They provide 
leadership and authentic voices in the areas of inclusive education 
and disability rights, and their keynote was “Inclusion in the Rear-view 
Mirror.”  They began by explaining that, in the past, we’ve thought 
that ability would provide opportunity for students with disabilities, 
and so we must teach skills to lead to ability.  However, Emma and 
Norman’s powerful message is that inclusive education focuses on a 
person’s competencies, and then those opportunities plus support 
leads to ability.  Emma ended with a powerful metaphor that we are 

EARCOS Teachers’ 
Conference 2018



both lifeguards and swim instructors when it comes to supporting 
students.  As we determine what a child need, it’s crucial that we 
don’t try to give a swimming lesson if someone is drowning.

Pernille Ripp, a teacher and author who is passionate about literacy 
and learning communities, gave Friday’s keynote entitled “Passionate 
Learners - How to Engage and Empower Your Students.”  The audi-
ence was inspired by her message that schools should be joyous. 
Students care about how school feels, and they learn when classes 
feel calm, accepting and safe.  Pernille’s message reminded teachers 
and administrators to continually ask students for their feedback and 
views and then use these voices of our students to adjust our teach-
ing, our classrooms and our curriculum. Ultimately, the calling of a 
teacher is to love first and teach second.

The final keynote on Saturday was “Family Engagement in the Digi-
tal Age: Early Childhood Educators as Media Mentors” by Dr. Chip 
Donohue.  Chip is the director of the Technology in Early Education 
Center at the Erikson Institute in Chicago. He researches, writes and 
presents on the complexities of digital tools for education, parent-
ing and young children.  Chip’s keynote was a reminder for parents, 
teachers and children to that the goal is not resisting media, but 
rather “living well with media.”  In fact, when it comes to making 
choices about screen time, it’s about more than just the number of 
minutes, it’s about the 3Cs: Content, Context and Child.  Educators, 
in the role of media mentors, must first encourage parents to be 
aware of their own media use in a way empowers: focused on the 
strengths of that family and the positive choices they are making.  

In addition to the morning keynotes and days full of sessions, the 
Shangri-La was also the location of many different social events for 
the Teachers’ Conference delegates.  On Thursday night, there was 
a poolside reception for all teachers and presenters.  This was a 
wonderful opportunity to reconnect with former colleagues and old 
friends, as well as to make new connections.  The conference also 
wrapped with a upbeat closing reception in the Grand Ballroom full 
of celebration, music and laughter.

This year’s EARCOS Teachers’ Conference was also raising funds for 
a local Thai charity, The Hug Project.  Through an early morning char-
ity fun run and the raffle, over $6,200 was raised.  This money will 
go towards the Hug Project’s mission “to prevent, protect and re-
store children from human trafficking, exploitation, and abuse.”  Our 
sincere thanks go to the delegates who participated in the run and 
bought raffle tickets.

Having wrapped up a very successful 2018 EARCOS Teachers’ Con-
ference, the EARCOS team is already looking forward to next year’s 
conference.  The 17th annual conference will be held on March 21 
- 23, 2019 at the International School Bangkok in Thailand.  This con-
ference will welcome the diverse strands of physical education/well-
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 “50 Years of Voices United in Purpose.”

ness/health, visual arts, film, design technology, robotics, performing 
arts (including choral music, dance, drama, strings and band) as well 
as technology and counselling.  We look forward to welcoming you 
there!

By Kathleen Nickle,
ETC Advisory Committee Member
The American School in Japan
knickle@asij.ac.jp

Emma Van der Klift and Norman Kunc

Pernille Ripp

Chip Donohue



16th EARCOS Teachers’ Conference 2018      Theme:  “50 Years of Voices United in Purpose.”

Announcements/Remarks by Christopher Bell(ISBangkok), 
Skylie Bevear(HKIS), and Bill Oldread(EARCOS Asst. Dir.).

Delegates at the Shangri-La Grand Ballroom waiting for 
the First Day Keynote Speaker.
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Lee Webster preconference on Google Certified Educator 
Level 1 Preconference.

Ann Helmus preconference on “The Art of the Holistic 
Child Assessment.”

SENIA Youth Group. Stephen Shore workshop on Special Needs, titled, 
“3 A’s of Autism: Awareness, Acceptance & Appreciation to 
Promoting Fulfilling and Productive Lives.”



16th EARCOS Teachers’ Conference 2018      Theme:  “50 Years of Voices United in Purpose.”
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More photos available at the ETC website 
http://earcos.org/etc2018/>>

SENIA Board headed by Kathryn Balsamo. Dianne McKenzie librarian workshop titled, “Are You 
Making an Impact?”

Lori Langer de Ramirez workshop on modern languages. All Sheena Cameron workshops on Literacy and Reading 
were well attended, attracting more than 100 teachers 
per session. 

Rebecca Tupling  Workshop session on “Practical Teaching 
Strategies for Early Years Practitioners.”

David Swinburne workshop titled, “The Power of Outside: 
Rethinking Writing in A Digital Age.”
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On the weekend of January 19 – 21, there were two exciting con-
ferences happening at Concordia International School Shanghai. 
In conjunction with our annual Model United Nations conference 
(CISSMUN IX), this year we hosted the Global Issues Network con-
ference for the entire EARCOS region, GINAsia 2018. 

On the GIN side, we hosted over 350 students and teachers from 
30 schools across the region. The conference featured five dynamic 
keynote speakers (Melati and Isabel Wijsen, Kim Phuc, Justin Bedard, 
Ishmael Beah and Peter Dalglish), four panels involving 30 NGO rep-
resentatives and individual changemakers, and dozens of student-led 
workshops and sustainability team sessions. On the CISSMUN side, 
there were over 1200 students and teachers on campus. 

It was a wonderful weekend full of inspiring ideas related to making 
our planet a better place. All delegates, from both conferences, at-
tended keynote sessions together, providing a space for MUN and 
GIN delegates to mingle and share ideas. Combining the brainpower 
of MUN (with its emphasis on debating, discussing and creating res-
olutions) with the action of GIN (with its emphasis on changemaking 
through tangible projects and initiatives) allowed students a chance 
to harness skills and strengths when envisioning the future of our 
planet and its people. 

Based on the feedback we have received from teachers and stu-
dents, this combined GIN/MUN approach worked well and may 
even serve as a jumping-off point for school teams to enhance col-
laboration and energy on campuses throughout the region. 

The EARCOS GINAsia 2018 conference was in the planning stages 
for a year at Concordia. We had a central planning team, 2 core 
committees (students and teachers) and a student leadership team. 
We worked with amazing facilitators from the Jump! Foundation to 
engage our student leadership team in leadership training sessions, 
equipping students with small group facilitation skills to use in a va-
riety of situations. 

From our NGO fair to small group sustainability team sessions and 
entertainment sessions highlighting Chinese culture and arts, the 
conference was a huge success. Many members of the Concordia 
community have been inspired and energized by the GIN confer-
ence events, and are working on plans for new school trips, service 
projects, creative approaches to service learning and more. 

To illustrate the impact of the conference on students from our own 
community, here are some reflections from some of our student 
leaders: 

“The younger generation has the responsibility of motivating people 
to recognize and take action against global issues.”

“Do not let anger, frustration, and hatred cloud your judgement and 
affect your decisions. Let hope, happiness, and forgiveness be more 
powerful.”

“It’s very important to find a team if you want to create change - 
there are probably already a bunch of resources about you and you 
just have to build these bridges.”

“When you don’t see someone through the lens of their age, you 
don’t under or overestimate their knowledge or experience.”

We hope that the spirit of GIN will continue to infuse our students, 
teachers and leaders as we head into 2018 and seek solutions to the 
problems in our world today.

Visit www.cissmun.org and click on the GIN links to see more media 
from the conference, including several interviews with keynote speakers. 

The Spirit of Changemaking: combining 
GIN and MUN at Concordia By LeeAnne Lavender

Concordia International School Shanghai
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On March 2 - 4, Canggu Community School in Bali welcomed more 
than 300 people to campus to share ideas and solutions on a variety 
of environmental and humanitarian questions at this year’s EARCOS-
affiliated middle school Global Issues Network (GIN) conference. 
Twenty-two schools from seven countries joined together for three 
days of solutions-focused workshops, inspiring keynote sessions and 
opportunities to form new friendships with other like-minded stu-
dents.

The goal of a GIN conference is to equip participants with the in-
formation and strategies and to spark passion to make sustainable 
impacts on environmental or humanitarian issues. The conference 
theme, Seeking Solutions: Meeting Global Challenges in a Changing 
World, was an excellent way for students to be introduced to global 
issues and immersed in the possible ways that they can move for-
ward. 

Our keynote speakers were exceptional. Dr Lindsay Porter, a whale 
and dolphin scientist who is based in Hong Kong, opened the con-
ference by sharing her knowledge on the health of the oceans. After 
watching the documentary A Plastic Ocean, which her research con-
tributed to, Dr Porter and the audience engaged in a question and 
answer session. She also led a hands-on workshop on plastics and 
the oceans, showing students both the benefits of certain uses of 
plastic and the long-term effects of single-use plastics.

On Saturday morning, Isabel and Melati Wijsen from Bye Bye Plastic 
Bags inspired our middle school participants as young people taking 
action. They led an exciting workshop, discussing their journey to 
ban plastic bags in Bali. Students saw the power of voice and the 
perseverance required for environmental activists, as well as real-life 
examples of students making a change in their community.

Later in the day, Gupta Sitorus from Bali-based company Avani Eco 
discussed the ways Indonesian companies are seeking alternatives to 
the plastic problem. Their #IAmNotPlastic campaign brings aware-
ness to consumers and companies about the perils of plastic.  

Students selected their workshops from 16 incredible options that 
ranged from food sustainability to deforestation, from systems think-
ing to the art and science of persuasion, from building a greenhouse 
to building an action plan. Workshop leaders traveled from all over 
Asia, bringing their expertise and passion to the groups of eager 
GIN students. 

Many of the workshops were inspired by youth leaders. Some stu-
dents made miniature Aquaponics systems, led by teachers and 
students at Canggu Community School, and the Green School Bio 
Bus Team taught students to make candles and soaps. Young people 
active in Kids Cut Conflict Palm Oil and Keep Bali Clean shared the 
ways that youth are able to make decisions each day to impact the 
world around them. All participants returned to their schools feeling 
energized to understand the issues more deeply and seek solutions 
in their everyday life.

The conference was organized by a team of CCS students, who 
made environmentally-conscious choices while selecting vendors. 
Though the attempt to have an entirely plastic-free conference 
proved difficult, especially in regards to packaging, the team made 
ethical choices on which vendors to use in order to reduce excess 
packaging and significantly limit the use of single-use plastics. Many 
vendors changed their packaging and delivery systems in order to 
support our goal of limited plastics. 

The entire weekend was vegetarian, as feeding more than 300 peo-
ple has potential to leave a significant carbon footprint and the team 
wanted to reduce the impacts of this conference as much as possi-
ble. The team donated 10% of the registration fee to Bye Bye Plastic 
Bags as our commitment to carbon-offsetting. Bye Bye Plastic Bags 
was selected as they epitomize the ethos of GIN: young people con-
fronted by a global issue who took action in their local communities. 

Together, we can make positive impacts on our world. And it starts 
with our students.

By Katie Holmes, Middle Years Coordinator and English Teacher, 
Canggu Community School, Bali, Indonesia
kholmes@ccsbali.com | Photos by Punto Adji

Field trip to an organic farm

Melati Wijsen delivering a keynote.

Sorting trash with Dr. Lindsay Porter.
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Reflection on ETC 2018: The “Perfect Storm”
Written by Freddie Wagner, in collaboration with the SENIA Board

While both EARCOS and SENIA host annual conferences, the “per-
fect storm” only happens once every three years, when SENIA and 
EARCOS join forces to bring best practice strategies and interven-
tions for special needs learners to the forefront.

This year the EARCOS/SENIA conference was held at the Shangri-la 
Hotel located on the vibrant Chao Phraya River in Bangkok, Thai-
land. The weekend of learning kicked off with many pre-conference 
sessions, including the opportunity to learn from SENIA sponsored 
speakers such as Dr Stephen Shore, Dr. Bonnie Singer, Dr. Ann Helm 
us, Ochan Powell and Kristen Pelletier, and Dr. James Delisle. During 
the days that followed, in addition to the high quality invited speak-
ers and teacher workshops, participants were inspired each morning 
during the keynote addresses by Norman Kunc and Emma Van der 
Klift, Pernille Ripp, and Dr. Chip Donohue.

One of the most powerful pieces of the annual SENIA conference 
is the ability to network with like-minded educators working in the 
area of learning support. The power of the EARCOS/SENIA part-
nership is that it allows for educators to cross fences. Individuals 
working in the schoolhouse who might not normally have access 
to professional learning opportunities focused on differentiated in-
struction practices, now have multiple workshop options available. 
This increases every educator’s “toolbox” of strategies which helps 
to support differently abled learners.

To quote Vanessa Weber from Malaysia, “The conference was the 
perfect forum to not only share my personal pedagogy, but also to 
learn about the many inspiring practices happening all over the re-

gion. My takeaways were so empowering, that I found I reshaped my 
practices the first day back to school. The conference represented 
a community of educational gurus that left me buzzing with inspira-
tion”

Many SENIA/EARCOS conference attendees echoed her senti-
ments and were grateful for the connections made and often felt 
overwhelmed by the support and encouragement of their col-
leagues. Hannah from China found the conference  “very power-
ful” and Dan from Taiwan stated that “very necessary conversations” 
happened throughout the weekend.

An unspoken but important reminder to educators is that no matter 
what role you play in the school - You are needed and you make a 
difference!    SENIA hopes to help lead that charge, by encourag-
ing and empowering teachers that what they do matters and the 
students under their care require and benefit from their advocacy.

Although the SENIA/EARCOS “perfect storm” will not happen again 
until 2021, there are many ways to continue SENIA’s mission (“to  
support and combine our strengths to help raise awareness and 
advocate for the individuals in our lives”) yearlong. We encourage 
you to join or start a local chapter in your host country, consider 
stepping up to be your school’s next SENIA Teacher Representative, 
and subscribe to our social media avenues to learn about ongoing 
professional development opportunities.

I f you are new to the region, put the 2019 SENIA conference on 
your calendar! See you all at Hong Kong Academy on February 22-
24, 2019!

SENIA 2018
SPECIAL EDUCATION NETWORK IN ASIA

SENIA BOARD: Karli Koning, Tanya Farrol, Freddie Wagner, Lori Boll, Uwe Maurer, Brenda Deen, Kathryn Balsamo, 
Priscilla Leighton, EARCOS Executive Director, Dr. Dick Krajczar
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The ELM initiative, EARCOS’ new member service began at the 
EARCOS Leadership Conference 2016.  Some EARCOS members 
might remember the three-part series of ET articles published dur-
ing the 2016/17 school year. These articles explained the EARCOS 
members’ participation in the overall program development, includ-
ing the online orientation, application, and pairing processes.  And, 
in just over a year, several pairs—mentee-mentor—were matched 
and are now engaged in professional partnerships.   Currently, these 
pairs of EARCOS members are working together to support each 
other’s professional growth and development. The following testi-
monials are provided to encourage other EARCOS members to de-
cide whether now is the right time to join the growing ELM cohort. 
If not now, please consider joining us in the near future.

EARCOS appreciates the following ELM participants taking time to re-
flect on their experiences. And, most importantly, we thank them for 
allowing us to share them with fellow EARCOS members.

ELM mentor, John Snowball, Head of Secondary at NIST Interna-
tional School describes a major goal of the program, which is the 
development of a mutual benefit partnership.  John comments that 
“. . .the benefit of it for me is that it pushes me to think of why we’ve 
done things a certain way, was it the best. It’s really good reflection for 
me as well. It’s also a positive for the mentee to get more than one view 
as a way towards clarifying their thoughts. Plus, I think as I’ve had a great 
experience in international education, it’s a good thing to give something 
back.” Katie Ham, who serves as a Learning Strategist (Middle and 
Upper Schools), Teacher of English (MYP/DP), and Extended Essay 
Coordinator at Nanjing International School, is an ELM mentee. Ka-
tie’s remarks help describe the intended flexibility and informality 
of the program. She notes that “ . . .my mentor’s affable and easy 
approach made me feel at ease, and happy to share even my most 
rudimentary percolations.  His experience and perspective provide an 
objective, sage lens through which to consider issues and topics of dis-
cussion, and our conversations are opportunities for me to talk through 
things and bounce around ideas. Never do I feel judged as we talk, but 
instead I always feel supported. We’ve no fixed sessions, but instead 
converse via Skype and over emails as things arise. I appreciate that 

flexibility—sometimes, just a note is enough, and other times a longer 
chat is more beneficial.”

Another pair of your EARCOS colleagues, Greg Hedger, Director 
of  The International School Yangon and Tonya Parham, Director of 
Teaching and Learning for Secondary at Ruamrudee International 
School offered this joint observation about their experience thus far. 
“We’ve appreciated the opportunity to participate in the EARCOS men-
tor/mentee program.  In addition to facilitating valuable relationships, it 
has provided an opportunity for both of us to learn from each other as 
we’ve discussed challenges of the job.  It has also provided an invaluable 
opportunity to isolate time for learning.  In addition, we believe it is very 
progressive for EARCOS to provide opportunities for women in leader-
ship to be matched with a male mentor.  It seems this rarely happens 
and has been a great opportunity to learn from each other and appreci-
ate what each brings to the position.”

If you are passionate about leadership, wishing to collaborate with a 
like-minded EARCOS leader, and willing to share leadership exper-
tise and experiences, consider joining upcoming online ELM orienta-
tions.  And, if you are aspiring to become a school leader; or, you 
have recently been appointed to a school administrator position; or, 
you simply wish the benefit of another leader’s knowledge of a com-
mon initiative, or, desire to gain familiarity with a strategic innovation, 
complete the appropriate applications using the access code 2323. 

You will find mentor and mentee applications and additional in-
formation on the EARCOS website at www.earcos.org under the 
“Other” pull down menu. The next online orientation begins mid 
April 2018 with another to follow in mid June. We welcome your 
application and look forward to facilitating your leadership mentor-
ing needs.

Joe Petrone, PHD
EARCOS Consultant

EARCOS Leadership Mentoring (ELM): 
Join the Learning
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Faces of EARCOS >>
Janel Perez, International School Manila
Margaret Sanders Winner
Janel was born and raised in Manila, Philippines. Her academic journey was a rocky one, consisting of eight different 
schools, some of which she was awarded a scholarship to attend. In 2013, Janel joined the ISM community as a Filipino 
Scholar on a full five-year scholarship. 

During her five years at ISM, Janel developed her passion for writing and the social sciences and has annually received 
awards for her academic efforts. Beyond the classroom, Janel has been most active in public speaking and service, as a 
key member of ISM’s Model United Nations team and Founder of Project BEST, an education-based service organiza-
tion. She perceives education as an avenue for socioeconomic mobility and hopes to use her college education to 
continue working towards poverty alleviation in her home country through education reform and alternative human 
capital development.

Remembering Dr.Elsa Lamb
(September 1944 - December 2017)

Renowned international educator and leader, Elsa C. Lamb passed away on December 21, 2017 at the age 
of 73.  Elsa had a long and distinguished career as a teacher, a school director at schools in Spain, Paraguay, 
and Nicaragua, and finally as Executive Director of AAIE from 2008 until her retirement in 2015.  She also 
actively helped shape international education as a member of of the board for the regional associations of 
MAIS, ECIS, and AASSA. Elsa leaves a legacy that lives on through the the growth and success of the many 
schools she led and the countless students, teachers and colleagues that she positively impacted in her many 
years of service.  The entire international educational community mourns her passing.  

Mark Ulfers, AAIE New Executive Director
EARCOS is pleased to announce that Mark E. Ulfers, current head of school of the American School of Paris 
will become AAIE’s next executive director, beginning July 2018.

An overseas educator since 1987, Mark is completing 31 years overseas, with postings that include the 
Singapore American School, Cyprus International School, Taipei American School, Frankfurt International 
School and his current headship at the American School of Paris. Mark also commits time to building com-
munity elsewhere, having served on the board of trustees of EARCOS, the Jane Goodall Foundation in Asia 
and as a founding board member of the Academy of International School Heads. And appropriate to this 
announcement, Mark also served on the board and as president of the Association for the Advancement of 
International Education in years past. Mark also helped create the Kalahari Education Experience Trust with 
a mission to teach and support matriculation of Kalahari Desert youth in South Africa. 

By his own admission, Mark is a student at heart, and knows that as an educator and leader he is still trying 
to make sense of it all. Like all of us– he cares deeply for the AAIE spirit of community and sees a continued 
bright future because there is such strength in tapping the expertise, diversity and drive of our membership. 
Mark is 41-years married to Wendy, and their children, Adam and Lara, are products of international educa-
tion, drawing on a world of experiences from being raised overseas.
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A librarian should be visible within a school. This takes motivation, 
stamina and a commitment  to change the old vision of the person 
behind the desk with a pile of books. Prosperous librarians show-
case their curriculums to meet students needs to achieve academic 
success. If asked what we do, many might not have a clear view of 
our role; yet evidence reveals that having a full time librarian helps 
students be more successful in their educational experience. Notably, 
schools with the largest percentage of higher advanced reading scores in 
2011 and higher increases in advanced reading scores between 2005 
and 2011 (49%) were those that gained an endorsed librarian during 
that interval. (Lance, K.C., & Hofschire, L. (2011, September 1). Every-
one who comes through the door is a customer and we are tour 
guides, ready to lead and inspire. 

In my experience here in Busan, South Korea, I embraced the unique 
opportunity to create the curriculum I thought would best serve 
students. It was a challenge initially because there had never been 
a certified librarian in my position and the collection was dated. 
First, I separated the nonfiction section into two different sections 
(elementary and middle school/high school) which helped give the 
shelves a much needed face lift. As a result, many nonfiction materi-
als were actually checked out for the first time!  My next task was to 
make accessing materials easier.  Signage makes it easier to find ma-
terials independently. Visibility not only means showing others what 
you do but how the library space is organized.

Other ways to increase visibility is to demonstrate to the faculty 
how to use Follett Destiny and how to access resource lists. During 
our school wide faculty meetings, I presented short lessons on these 
topics. I kept these lessons no longer than 5 minutes to keep their 
interest.  In Follett Destiny, Accelerated Reader is used for reading 
levels and our school uses the Fountas and Pinnell System. I dem-
onstrated how Accelerated Reader works and how to distinguish 
these levels from each other. Speaking with parents is another op-
portunity to show how you can help students. I talked to parents on 
how to access the catalog from home and how to reading materials 
at their child’s reading level. 

Another successful unit was presenting Readers Theater plays. Read-
ers Theater is where students have a script and they stand in front 
of the classroom or auditorium. These performances often appear 
like a play but students don’t have to memorize their lines. Students 
learn how to read a script and they speak in front of a audience. I’ve 
been fortunate to have had over 6 performances at my school. Par-
ents and fellow students have been invited to attend. Performing is 
just another way to show literacy and how much fun it can be to act! 

My favorite units to teach is novel studies. In the regular classroom, 
teachers often separate students into different reading groups. I en-
joy sharing books with all students, regardless of their reading level. 
We had the amazing opportunity this January to Skype with the 
author Ben Mikaelsen. Students were thrilled to have this chance 
to meet an author and have the opportunity to ask him questions. 
Meeting authors has many benefits in that, it not only enriches their 
experience with the book but they can make connections who not 
only inspires them but encourages them to follow their dreams. 

Being visible with the support of administration in a school library is 
paramount. I was able to weed my collection, perform a skype inter-
view, talk with teachers about how to use the OPAC and resource 
lists, speak with parents, organize our first ever book fair and direct 
a whole school READ aloud event. All these events and units show 
that when administration supports the library, they support the stu-
dents. I have been able to make myself visible in showing the value 
of a library which enriches literacy. 

References
Lance, Keith Curry, and Linda Hofschire. Change in School Librarian 
Staffing Linked with Change in ... Library Research Service, 1 Jan. 2012, 
www.lrs.org/documents/closer_look/CO4_2012_Closer_Look_Re-
port.pdf.

Curriculum Initiatives >>
Proving your value as a school 
librarian By Amy Wesen, Librarian

Busan Foreign School, awesen@bfs.or.kr
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Curriculum Initiatives >>
Co-Constructing Thinking Through a 
Layered Approach

“Documentation is not what we do, but what we are searching for.”  
    Carla Rinaldi

As educators, we are challenged to structure and create environ-
ments that foster meaningful learning for our students.  One of the 
areas I am passionate about is designing student learning through 
an active pedagogical program of inquiry which includes practices 
that promote the unpacking of ideas through a layered approach. 
Using both the Reggio Emilia approach and Harvard Project Zero 
Visible Thinking Routines I act as a documenter of student experi-
ence, designing learning environments to help children inquire and 
think critically using a visual form. These processes which foster a 
dialogue rich in critical literacy can then be integrated and applied 
by students across the curriculum at large as well as individual envi-
ronments, further enhancing their knowledge and connection to the 
world around them.    

Most recently, in our unit of inquiry, How We Express Ourselves 
my students were using Visible Thinking Routines to evaluate and 
document their understanding of how Harriet Tubman and The Un-
derground Railroad were part of a greater system of people and 
parts. Through the lens of the Parts, People, Interactions routine we 
questioned the relationship and the interconnected layers of the 
Underground Railroad.  Students sketched, designed and graphically 
illustrated a map of their interpersonal connections.

Creating a visual representation of the system of the Underground 
Railroad opened up a critical discussion amongst each group, allow-
ing the children to develop an intellectual ‘map’ of the underground 
railroad system further enhancing its analysis and broader implica-
tions. Through this map of their language, words and images they 
were able, for example, to analyze what would happen if one person 

or group of people were removed from this system, a system that 
symbolized qualities and traits of a hero, which we could analyze, 
reflect and relate to our own lives. This routine gave them a view, a 
lens to access knowledge that was not based on bias or presupposi-
tion from the teacher.

As an educator, I find these routines an invaluable tool, operating as 
a strong visual literacy platform to help engage students in critical 
discussions.  By acting as a receiver of student knowledge I am able 
to look at ways to approach learning across the curriculum, using 
these routines as a visual record of student understanding and as a 
resource to stimulate reflective inquiry.  As their teacher, this forma-
tive assessment process becomes an essential barometer helping 
me to look at and design a variety of approaches for how to engage 
a meaningful active process of inquiry. 

Providing opportunities for children to think critically though indi-
vidual and group inquiry processes allows them to develop and rec-
ognize their ability to identify as individual thinkers and participants 
and empowers them with pride of ownership as contributors to 
their learning experience.

By Briton Coombs, Grade 4 Teacher
Shanghai Community International School, bcoombs@scis-china.org
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Finding wonder again in science
From the outset of my new chemistry unit, the introduction of a phenom-
ena was key to getting students generating questions, interest and, as 
Paul Anderson (Bozeman Science) said, “finding wonder”. Simply burn-
ing a small piece of magnesium pushed us down the path of learning 
how a pliable, silver metal could transform into a heavier, white powder 
while giving off a blindingly bright light. After observing this phenomena, 
students were hooked. The search was on for answers and the engage-
ment was high. 

In March, my teaching partner and I attended the EARCOS Teach-
ers’ Conference in Borneo. The conference focused on science and 
it truly opened our eyes to the disciplinary core ideas, practices, and 
crosscutting concepts of the new Next Generation Science Stand-
ards (NGSS). The workshops we attended taught educators how 
to understand and implement NGSS in a meaningful way. The way 
NGSS intertwines content with practice changed the way we teach. 
After this PD, we designed and taught a chemistry unit for the eighth 
graders at Saigon South International School. We used what we had 
learned at EARCOS to transform the learning happening in our 
classrooms. 

MS PS1-1: Develop models to describe the atomic composition...
Implementing NGSS means committing to changing our role in the 
classroom. We shifted from telling our students about atoms to guid-
ing them to discover things about their structure all on their own. 
Learners constructed their own ideas about how an atomic model 
should look. I started to answer their questions with, “I don’t know, 
can you support your idea with evidence?” They began to be less 
interested in the right answer and more interested in finding connec-
tions, looking for patterns, and making their own discoveries. Using 
online tools, students added protons, neutrons, and electrons, getting 
visual feedback about what they were creating. They began to rec-
ognize links between what they were building and the information 

presented on the periodic table without more than a few probing 
questions from us. We could see students looking at each others’ 
screens to compare what they’d created, to see if they could con-
firm or disprove another student’s claim. They were having real, ear-
nest discussions about discrepancies they observed in their models.

“It’s more fun if you learn it on your own”
This is a direct quote from one of my students as he overheard me 
having a conversation his classmate. The context was I was refusing 
to give her the right answer and instead trying to empower her to 
piece it together on her own. As anticipated, some learners needed 
teacher support to build their confidence to inquire into these top-
ics independently. We had to scaffold these children to develop their 
practices as science learners, as well as the disciplinary core ideas. 
For some students raised in a climate of teacher teaches student, 
teacher tests student, the idea of class time for trial and error, es-
pecially error, took some getting used to. Many students jumped 
right in and started making the biggest atoms, the most unstable 
and watching them fall apart happily. Then, lightbulbs started going 
off: “every time I add a proton, the name of the atom changes,” 
“electrons cause the atom to become negative,” “the mass number 
is the same as the protons and neutrons”. We noticed that as these 
connections were being made, more reluctant students followed 
suit. The NGSS curriculum seeks to create a learning environment in 
which everyone is safe to learn through their mistakes. In the past, 
we’d presented the knowledge directly to the learner, but NGSS 
stipulated they were to make their own model of an atom, so we 
gave them the tools and they started building.

Their success was my success 
Another big change we made to our teaching practice was the elimi-
nation of high-stakes content-only tests as summative assessments 
for entire units. Instead, students are given the chance to show their 
skills and knowledge frequently through short performance expec-

Curriculum Initiatives >>
Stepping aside to let science thrive
How the Next Generation Science Standards 
transformed our teaching and their learning. 
By Vaughan Swart, MS Science Teacher, Saigon South International School, vswart@ssis.edu.vn
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tation (PE) assessments. As a result of this, students report that they 
feel more confident and successful in science class. Furthermore, 
they are less anxious about being assessed, which for us, is a strong 
indicator of the validity of this approach. Rather than pour over their 
lecture notes to study for a test, students are finding that in-class 
activities are adequately preparing them for their performance as-
sessments. The first time around, one student asked me what to 
study, as there were very few lectures or supplementary notes. I 
showed her the upcoming NGSS PE and asked her how she felt 
about the skills and knowledge she had learned about making a 
model of an atom. She said she felt confident enough about the 
content to successfully perform on the assessment. If students do 
not find success during their assessments, there is time and flex-
ibility to be responsive to their needs and thus set the foundation 
required to move toward the next performance expectation. By 
increasing the number of smaller assessments that directly match 
the concepts and skills learned in class, we have observed that the 
children feel more comfortable applying what they’ve learned. Both 
teachers and students have found success in science through setting 

clear expectations, building expertise, and navigating mistakes and 
misconceptions together. 

Our role has changed 
Before NGSS, we had to use our expertise to determine which 
science skills were important and under which content they could 
be best learned and applied. Then, we had to hope that the learn-
ers’ skills and content knowledge were being appropriately devel-
oped side by side. Invariably, content seemed to drive the curriculum 
forward and assessments focused more on knowledge than skills. 
NGSS has pushed us to design learning activities that explicitly teach 
soft skills while incidentally learning deep content. It’s much harder to 
mesh these aspects of science education, but the results are worth 
the time. Students not only grasp the material, but begin to develop 
self efficacy and proficiency in their own ability to learn. We are 
finding that the essence of science, using observation to make sense 
of the world around us, is alive and well again in our classroom and 
our curriculum.

PRESS RELEASE >>
Bangalore International 
School Round Square 
Conference
By Padmaja Murari Thayi, HOD/Coordinator, Learning Centre, High 
School & Round Square Coordinator

Bangalore International School hosted the Round Square Confer-
ence for 16 to 18 year old students from January 22 to 25, 2018. 
The tag line of the conference “Transcending borders, extending our 
worlds”, was based on the Round Square Ideal “International Un-
derstanding”.

Delegates from 10 schools of South Asia and Gulf Region congre-
gated at the BIS campus on the 22nd evening. They were given a 
warm traditional Indian welcome and were then ushered to com-
plete the Registration process. This was followed by ice breakers so 
that delegates got familiar with each other. Next came the Science 
Curiosity show which had the audience enthralled to the amazing 
show. 

The next day saw the delegates looking dapper in their formal 
School Uniforms for the Opening Ceremony. The Guest Speakers 
of the day were Mr. Martin Rohlmann, Cultural Officer, Consulate 
General of Germany and Mr Francois Gautier, Consul General, 
France. Both the speakers gave enough food for thought for the 
young delegates to discuss and deliberate in the barazza sessions 
that followed. The discussions in smaller groups ranged on various 
topics related to the theme Internationalism. The afternoon saw the 
young adults keenly participating in Team Building Activities, woven 
around the theme. The camaraderie noticed amidst them is worth a 

special mention. The hosts performed to the visiting schools at dusk. 
It was wonderful to see the bond between the delegates as they 
sang and danced together.

Early next morning, all the delegates travelled to Bhogandeshwara, 
a heritage site situated in the Nandi village, about 40 kms from the 
school. This picturesque location saw the delegates working hard 
together to prepare the conference statement. After a lot of discus-
sions and deliberations, the young delegates came up with the fol-
lowing Conference Statement:

“We, as global citizens, must take collaborative, ethical decisions to di-
versify our cultural identity and expand the circle of human concern, thus 
transcending borders to attain a favorable balance towards harmonious 
coexistence”.

The guest schools attired in their colourful best performed in the 
evening. This was followed by Guest Speakers Mr. Raghava KK, Artist, 
Entrepreneur and Mr. Ajay Batra, Head, Centre for Entrepreneurship, 
Bennett University. 

These sessions were very interactive and thought provoking. The 
delegates could connect well with the speakers and were truly in-
spired by them.

It was time for the Round Square Flag to be lowered and given 
away to Ms Padmaja, the Round Square Coordinator, for safe keep-
ing till the next conference. Dinner and dancing around the campfire 
signalled the end of the conference which had to be closed a day 
earlier due to a bandh call given by the government. It was sad to 
watch the delegates leave a day early after exchanging telephone 
numbers and mail ids with promises to remain in touch and keep 
the Round Square spirit going. 
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Curriculum Initiatives >>
Calculating our value: Empowering 
young agents of change through the 
lens of the UN Sustainable Develop-
ment Goals By Megan Brazil, Elem. School Principal (esprincipal@unishanoi.org) and 

Joshua Smith, Elem. School Service Learning Coordinator (jsmith@unishanoi.org), UNIS Hanoi, Vietnam

At UNIS Hanoi we are currently challenging our own thinking about 
how the culture of service learning within our school is shaped by 
our values and our behaviours. Why? As one of only two United Na-
tions schools in the world, we are looking for ways to strongly con-
nect our commitment to service learning with the UN’s Sustainable 
Development Goals. Our school is guided by a set of United Na-
tions principles, including promoting peaceful solutions to problems, 
developing friendly relationships between people of all nationalities, 
promoting cooperation in problem solving and encouraging respect 
for the fundamental freedoms of all. With the release of the UN’s 
Sustainable Development Goals (SDG) in 2015, we set about look-
ing for ways that we could act as agents of global change and use the 
SDGs as our most authentic connection for learning.

Twenty-five years ago, psychologist Dr. Roger Hart wrote an essay 
for UNICEF addressing childrens’ rights and the concept of shifting 
levels of participation from tokenistic cooperation to the develop-
ment of social responsibility and citizenship. Using the metaphor of 
a ladder, Dr. Hart described the ascending release of control from 
adult to child, labelling the first rung as ‘Manipulation’ and the eighth 
rung being ‘Child-initiated, shared decisions with adults’. Along the 
way, the degree of influence that a child has over their participation 
increases. 

The metaphor of the ladder has provided us with a powerful im-
age to redefine the mission and vision of the service learning pro-
gram in our elementary school. Using Simon Sinek’s cultural change 
equation: Values x Behaviour = Culture, we are mid-way through a 
self-analysis of the efficacy of the opportunities we provide for our 
students and the process of building the culture that we desire. 

Our first step was to do an audit of all service learning projects and 
programmes throughout the elementary school and identify how 
each of these projects are connected to the Sustainable Develop-
ment Goals. For example, our “Community Garden” service learning 
project is now linked to SDG#3: Health and Wellbeing; SDG#12: 
Responsible Consumption and Production, and SDG#15: Life on 
Land. This has provided our students with a deeper connection and 
understanding of these goals as the produce they harvest is now 
used in our school cafeteria.

Another step was to audit our curricular programme throughout 
the elementary school and identify how every unit of work across 
all subject areas is linked to the Sustainable Development Goals. The 
result is a colourful matrix of authentic units of study with connec-

tions to the SDGs. For example, a unit of inquiry in Grade 3 built 
around the transdisciplinary theme of sharing the planet, is now con-
nected to SDG #6: Clean Water and Sanitation, SDG #11: Sustain-
able Cities and communities, SDG #13: Climate Action, SDG #14: 
Life Below Water and SDG#15: Life on Land. Through this lens, we 
are able to elevate students’ thinking from the personal and local, to 
the global level. Outcomes for the unit included students becoming 
aware of their impact on the environment and our shared respon-
sibility of conservation. In the elementary school, 70% of the units 
within our Programme of Inquiry, have links to the Sustainable De-
velopment Goals. One interesting impact on our student commu-
nity has been the integration of the SDGs into common vocabulary.  
A student might say “I’m working on poem about SDG#5” - which 
often has teachers and parents looking for references to the goals to 
determine what that actually means. Constant use and reference to 
the SDGs has meant that students’ comfort level with talking about 
these goals has become the norm in our school. 

As we move towards a model of integrated service learning, our 
focus is on balancing both SERVICE and LEARNING. Our next step 
is to provide all Elementary students with opportunities to engage 
in meaningful service and action embedded within their units of 
study. We hope to empower our students to realise their potential 
and responsibility for achieving the Sustainable Development Goals.  
As we take small steps towards these goals, we are confident that 
we are living our values as best we can and moving closer to our 
service learning vision, “to inspire and support community members 
to be agents of change for sustainable growth and inclusive societies.” 

Works Cited
“Home.” Start With Why, startwithwhy.com/.
“Sustainable Development Goals.” United Nations, United Nations, www.un.org/
sustainabledevelopment/sustainable-development-goals/.
UNICEF Innocenti. “Children’s Participation: From Tokenism to Citizenship.” 
UNICEF-IRC, www.unicef-irc.org/publications/100.
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EdThought >>
“Service” in schools is not all it’s 
cracked up to be
Students from Kuma Cambodia

I’ve just returned from a UWCSEA trip to Cambodia, where a 
group of students and parents were guided by three marvellous 
teachers (Claire Psillides, Nadine Mains and Andrea Felkner) in vis-
its with three of our Service partners.  These partners are NGOs 
with which we have long-standing collaborative relationships - Kuma 
Cambodia, Green Umbrella and Free the Bears.  We saw first-hand 
what great work these groups are doing with their communities, and 
what contributions our students have made over the years.  Build-
ings, paths, gardens, and painting are the obvious signs, but in these 
matters, relationships are the fundamental bedrock of partnership, 
and so our grade 4 - 7 students met, played with, laughed with and 
got to know the the ‘Kuma kids’.  Rather undernourished, they look a 
few years young than they are (but they play football like pros, as our 
students found out the hard way).  Initially a little awkward on both 
sides, it did not take long for the human bonds of youth to get be-
yond differences of colour, socio-economics or even language, and 
something more profound happened than can easily be captured in 
language after the event, that I hope and believe will stay with our 
the children long after the forget the football thrashing. Our parents 
learnt what service looks like in practice; also that ethical tourism can 
be of huge benefit to both tourist and local; that the effect on their 
children was deep; and that there are authentic ways for them to 
use the paid voluntary leave offered by many companies.   We also 
squeezed in shopping and eating in NGO establishments, at prices 
with generous margins that support tailors, jewellers, seamstresses, 
waiters, cooks, and cleaners from poor and marginalised groups.  We 

ended up with stomachs full of authentic local food, some splendid 
souvenirs, having made a contribution to people who are helping 
themselves.  We left feeling we had made a small but meaningful 
difference, and that we had learnt a great deal.

So why am I writing about a problem with ‘Service’?
  
The problem I have is that the word ‘Service’ does not capture 
what we do these days. Long gone are the trips where we simply 
raised funds, visited to present them and then got treated like royalty.   
Those well-intentioned trips actually undermined the learning about 
partnerships that we want for our students, and were hardly con-
ducive to the dignity of our partners.  No; and as I have described 
these trips have evolved into an experience whereby our students 
come to learn a systems approach.  That means that we need to 
learn look at problems from the perspective of the people who 
own the problems, not from a distance.  Only then can we consider 
about how we might engage in long-term sustainable work to help 
the community meet these needs far into the future.   So we intend 
this Primary/Middle trip to be a basis for these students to continue 
with these partners in future years, into High School and hopefully 
beyond (some of our alumni students work in NGOs during Gap 
years, for example).  In other words, the trip is fundamentally about 
the learning for our students and  - this is key  - to do this, we need 
our service partners to bring about this learning just as much as 
they need us.

By Nicholas Alchin, Deputy Head and High School Principal
United World College of South East Asia, nal@gapps.uwcsea.edu.sg
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The Book-Book Tuk-Tuk

A great example here was when we went to see the “Book-book 
tuk-tuk” – a tiny motorised library that we helped fund several years 
ago, that visits some of the poorest villages, to read stories and lend 
a few books.  Rather like the UK ice-cream vans, the tuk tuk plays 
music to announce itself, and the kids come running out to see 
what’s happening.  An hour of literacy activities then follows.  I asked 
if weekly visits were really likely to make much of a difference to 
literacy rates, and was humbled by the explanation about the real 
goals here.  Because while literacy was the way to get funding, and 
the long term aim, there were many years of just letting the villagers 
learn to trust the commitment from the NGO, and for the NGO to 
get to know the village headman.  Then there was the aim of having 
the parents, who initially watched from afar, start to edge closer and 
to take an interest.  Then there was the way that the local staff were 
able to look closely at the children (and parents) to see signs of sick-
ness, malnutrition or other serious matters.  Then there was the fact 
that the stories read out were often about things like washing hands, 
or brushing teeth, which needed re-enforcing for health reasons.  
Then there was the aim of generating interest in going to school, in 
villages where there was no school.  In that one hour, we learnt far 
more about how to go about meaningful, sustainable change that we 
were able to teach.  Calling this “Service” implies a one-way street 
where we help others – but in truth our partners are helping us as 

we educate students about how to make a change.  So who is serving 
who here?  

If this is not “Service” then what is it? Well, a rose by any other name 
would smell as sweet so perhaps this is not such a big deal.  It’s really 
what happens that counts; but perhaps we are more likely to do the 
right thing when we have a name that reflects the reality (there’s 
a reason we dislike the terms collateral damage and friendly fire).  
Furthermore a change might reflect the global move away from a 
potentially patronising and perhaps somewhat colonial let’s help the 
poor people type attitude. 
 
So what’s the right name?  A more accurate term might be sustaina-
ble development.  When this was first suggested to me I was puzzled, 
but this trip has made me see the sense of it.  These school NGO 
partnerships (what we currently call our “Service Programme”) are 
a sustainable way to support development of our students and the 
NGO communities. Furthermore the sustainable development title 
firmly places us among the tens of thousands of organisations and 
millions of people working to meet the UN Sustainable Develop-
ment Goals to make the world a better place.  There are designed 
to provide focus and inspiration to help end poverty protect the 
planet and ensure prosperity for all, and are perfectly aligned with 
our Mission.  So this is less a name change, for me, and more a reali-
sation of what we are really all about.

Partnerships leave their mark on all who participate

EARCOS-CIS  Institute on Higher Education Admission & Guidance
Date: 21 - 22 September 2018
Location: Shangri-La Hotel, Bangkok, Thailand

The two-day event includes general sessions and fairs for both universities and schools. This is the per-
fect opportunity to connect and build international relationships that will support students’ search for the 
best-fit university.       www.earcos.org | www.cois.org

earcos.org
cois.org
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Introduction
This white paper addresses the issues surrounding the increasingly 
high incidence of international overseas-hire teacher turnover rates 
in EARCOS and other international school organizations. Specific 
information that will be addressed in this presentation include: 1) an 
outline of the causes of overseas-hire international teacher turnover 
in international schools, 2) the impact that overseas-hire internation-
al teacher turnover has on international schools, and 3) suggested 
measures that international school organizations can implement that 
can potentially reduce the occurrence of international overseas-hire 
turnover in international schools. I used accounts of research study 
participant perceptions and information gleaned from the review 
of literature to develop a plan that EARCOS member schools and 
other international school administrators could potentially use to 
address the issue of increasing international overseas-hire teacher 
turnover rates in international schools. If international schools can 
learn the causes and understand the impact of international over-
seas-hire teacher turnover they will be in a better position to de-
velop strategies to combat high international overseas-hire teacher 
turnover and protect their investment in their teachers who have 
the greatest impact on improving student learning (Luscombe et al., 
2013; Mancuso et al., 2010). 

Contributors
The researcher, Leon M. Tkachyk, conducted this study. Additional as-
sistance was provided by eight research study participants who are 
international educators currently employed in one of 149 EARCOS 
member schools, the EARCOS staff, and the researcher’s review 
committee from the Education Faculty at Walden University. 

Background
The increasingly high incidence of teacher turnover has become a 
serious problem nationally and internationally. This growing trend 
presents a significant problem facing international schools. High 
turnover of international overseas-hire teachers presents a signifi-
cant financial burden on international schools, adversely impacts 
student learning and achievement, and upsets the ethos of school 
communities (Cox, 2012; Desroches, 2013; Johnson et al., 2012). Al-
though turnover rates can vary from school to school and year to 
year internationally, percentages that range above 23 % generally 
represent a higher than normal turnover rate (Mancuso, 2010). Re-
search conducted in the NESA, the ECIS, and in the AASSA organi-
zations revealed international teacher turnover rates ranging from 
0% to 83% (Desroches, 2013; Mancuso et al., 2010). 

In a study conducted by Roberts et al. (2010) involving 744 teach-
ers and 32 school superintendents from EARCOS member schools, 

it discovered that the average teacher turnover rate was 32%. 
Even though turnover statistics are not readily available from the 
EARCOS organization, recent accreditation reports indicate that in 
some parts of the EARCOS region (International School Eastern 
Seaboard, 2016; International School Kuala Lumpur, 2014; Interna-
tional Schools Association of Thailand, 2014), the teacher turnover 
have exceeded normal operating ranges from 20 to 50 percent 
annually. EARCOS and other international school organizations 
do not maintain statistics on teacher turnover, however increasing 
international overseas-hire teacher turnover in individual member 
schools are a concern and this does necessitate our attention as 
educators (D. Krajczar, personal communication, October 30, 2015). 
Krajczar added that any new research-based findings and new inno-
vative ideas based on the EARCOS administrative teams’ collective 
leadership belief, that can reduce international teacher turnover, en-
hance school climate, and positively impact student learning within 
EARCOS schools is certainly beneficial (D. Krajczar, personal com-
munication, October 30, 2015). 

Recent studies conducted by Fong (2015) and Ngotngamwong 
(2012) in East Asia confirm the challenges faced by schools, related 
to teacher turnover. Fong (2015) revealed that there was a direct 
correlation between teachers’ job satisfaction and teacher turnover 
and Ngotngamwong (2012) discovered that teachers’ employment 
decisions were also influenced by similar job satisfaction and dis-
satisfaction factors, and these factors are generally accurate predic-
tors of international teacher turnover. Lindqvist et al. (2014) report 
that the challenges related to teacher turnover reported in the 
EARCOS network are not unlike the problems that other interna-
tional schools are experiencing globally, and these fluctuations pre-
sent the same types of challenges for all education systems. Schuck 
et al. (2012) indicate that teacher turnover will always come at a 
cost to individual teachers, students, and to the school community. 
Buchanen et al. (2013) maintain that making provisions for and main-
taining the quality of teachers’ experiences in the profession is of 
paramount importance. If teachers’ professional concerns are not 
addressed satisfactorily, their collective knowledge, experience, and 
commitment may be lost through turnover. 

Results from the interviews with the focus group participants di-
rectly involved in this research reveal information that parallels what 
has been presented in previous empirical research studies. Studies 
conducted by Fontaine et al. (2012) and Desroches (2013) describe 
push factors (school attributes, administrative support, mentor-
ship) and pull factors (employment package, career advancement, 
workplace conditions) as some of the many possible factors that 
contribute to the issues surrounding teacher turnover. Participants 

EdThought >>
Perceptions of International Teacher 
Turnover in East Asia Regional 
Council of Schools By Leon Michael Tkachyk, leon.tkachyk0805@gmail.com



involved in this study revealed similar responses that that they per-
ceive influence high international overseas-hire teacher turnover in 
the international schools that they have been employed in. The push 
factors they identified with included; administrative leadership sup-
port, effective operating systems, and professional autonomy, and 
pull factors included; mentorship, collegial relationships, and the sal-
ary and benefits packages. 

High international overseas-hire teacher turnover pose significant 
financial costs for schools, negatively impacts school climate, and 
has an adverse impact on student learning (Sass et al., 2012). If the 
goal of individual international schools in EARCOS is to continue to 
consistently deliver high quality education to their students, a con-
certed effort must be made to reduce international overseas-hire 
teacher turnover. Based on background data from empirical studies 
and this study project I propose that international schools employ 
solutions to encourage international overseas-hire teachers to re-
main in these schools, thereby contributing to overall improvements 
in student learning. 

Project Deliverables
To begin to solve the problem of increasing international overseas-
hire teacher turnover, it is my recommendation that international 
schools implement the following measures:

Stage One
1. Determine what the acceptable level of annual international 
overseas-hire teacher turnover is within your organization, then take 
the necessary steps to address international overseas-hire teacher 
turnover that rises above this mark. This can be accomplished by; 
perusing through your human resource records, reviewing past ac-
creditation documents, and engaging in the important administrative 
discussions surrounding the acceptable international overseas-hire 
teacher turnover rates pertaining to your school. 
2. Conduct a self-study through an accreditation process that in-
volves both external auditors and all stakeholders in your organiza-
tion. A comparison of the accreditation reports in a good place to 
begin this process, followed by a school self-analysis. This process will 
provide you with useful data related to percentages of international 
overseas-hire teacher turnover. 
3. Examine your school’s current administrative leadership styles, 
practices, and tendencies to determine if there is any connection 
between these and the current international overseas-hire teacher 
turnover rates.
4. Work with your administrative team and human resource team 
personnel and critically examine your schools’ hiring practices to 
determine if these practices promote intentional international over-
seas-hire teacher longevity.
5. Examine the current systems that your school has in place and ask 
two most important self-reflection questions, that are aligned with 
your school’s vision and mission, and may be directly or even indi-
rectly related to international overseas-hire teacher turnover. What 
are you doing well that allows you to reduce international overseas-
hire teacher turnover? What needs to change that will allow you to 
reduce the incidence of international overseas-hire teacher turnover? 
6. Investigate the track records of other international schools with 
similar demographics and with low international overseas-hire 
teacher turnover, to determine what they are doing well to retain 
their teachers.

Stage Two
1. Ensure that provisions are made to adequately address all the push 
and pull factors for all the international overseas-hire teachers. Elicit 
feedback from all international overseas-hire teachers frequently, in 
the form of an open forum or focus groups, then make the neces-
sary adjustments that will support the international overseas-hire 
teachers. 
2. Provide ongoing mentorship for new international overseas-hire 
teachers that extends well beyond the initial honeymoon phase for 
all international overseas-hire teachers. This can even occur well into 
their second year of teaching, or longer, at your school. 
3. Ensure that benefits packages are equitable in relation to the 
country, standards of living, and in comparison, to other international 
schools of similar standing, locations, and demographics. 
4. Place high value on international overseas-hire teachers through 
the foregoing measures and celebrate international overseas-hire 
teachers’ successes frequently throughout their term at your school. 

Stage Three
1. If you find yourself in the unfortunate circumstance where you 
lose a quality international overseas-hire teacher, ensure that you 
obtain important information regarding the reason for their depar-
ture from your school. When international overseas-hire teachers 
leave the school, conduct an exit interview with them to determine 
their reason for leaving. This may be conducted by an administrator 
or through an external interviewer. Having this vital information will 
enable you to adjust your administrative practices to retain quality 
international overseas-hire teachers.

Conclusion 
International overseas-hire teacher turnover may be the result of 
many factors. Based on the analysis of global trends gleaned from 
empirical research data and this research study, it is evident that 
international schools need to place a high priority on addressing in-
ternational overseas-hire teacher turnover. We have learned that the 
high incidence of international overseas-hire teacher turnover has a 
detrimental impact on international schools’ positive progress and 
on students (Cox, 2012). School administrators from these schools 
can now take this knowledge and make more informed decisions 
about what steps they need to take to address the issues surround-
ing teacher turnover, which will ultimately contribute to improved 
student learning (Luscombe et al., 2013). EARCOS member schools 
and other international schools that are experiencing high teacher 
turnover, can potentially benefit from this research study and gain a 
better understanding of the issues surrounding international teacher 
turnover (Schuck et al., 2012). 

In addition, because there is limited current empirical data available 
on international overseas-hire teacher turnover in EARCOS mem-
ber schools this study can contribute to the existing research base 
on international teacher turnover. This also study has the potential to 
lay the foundation for potential further exploration of international 
teachers’, administrators’ and students’, perspectives on international 
overseas-hire teacher turnover in EARCOS member schools. 
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Busan, Korea -  On Friday, June 8 and Saturday, 9, 2018, South Korea’s 
first Global Relay For Life will be held at Busan International Foreign 
School to raise cancer awareness and raise money for Dongnam 
Institute of Radiological & Medical Sciences in Gijang and the Ameri-
can Cancer Society.

Busan International Foreign School is proud to be the first interna-
tional partner for Global Relay For Life in South Korea and the sec-
ond International School to join the Global Relay for Life Movement.

Funds will be raised to support the Dongnam Institute of Radiologi-
cal & Medical Sciences in Gijang. This hospital has been chosen as 
the recipient of BIFS Relay for Life fund-raising event, for its work in 

cancer research and treatment in our local community. 

Relay For Life unites communities across the globe to celebrate peo-
ple who have been touched by cancer, remember loved ones lost, 
and take action for lifesaving change. Symbolizing the battle waged 
around the clock by those facing cancer, the event lasts 24 hours and 
empowers communities. 

Teams will continuously walk around the Busan International Foreign 
School track for 24 hours in a demonstration of a community taking 
up the fight against cancer.

In addition to the support of the community, we hope Relay For Life 
will be supported by many local businesses and organizations. Join 
or donate by visiting www.bifsgrfl.org. To learn more about the Relay 
for Life movement please visit www.relayforlife.org.

Relay For Life is emblematic of the  BIFS mission to connect teaching 
in the classroom with action in the community, and is integral to the 
International Baccalaureate  vision of teaching creative global citizen-
ship. Busan International Foreign School is Busan’s leading interna-
tional school, and the only Busan school offering the International 
Baccalaureate diploma.  BIFS is an IB Continuum School offering Pre 
K-12 IB education.

Press Release >>
First Global Relay For Life in South Korea to be held at 
Busan International Foreign School
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Book Review >>
Making Your Teaching Something 
Special: 50 Simple Ways to Become a 
Better Teacher (2017)

If you’ve been looking 
for a no-nonsense book 
with practical ideas to 
improve your teaching 
practice, then Making 
Your teaching Something 
Special is a must read. In 
fact, if you’re in the field 
of education, this book 
is a must-read. Rushton 
Hurley has given us a 
witty, thought-provoking, 
and inspiring book for all 
educators. Teachers, ad-
ministrators, and perhaps 
even parents, would all 
benefit from reading this 
incredibly entertaining, 
and remarkably insightful 
book. For the new edu-
cator, it will inspire you to 

think more deliberately and plan the habits you want to develop 
your craft around. For the veteran teacher, the ideas, suggestions, and 
real-life anecdotes will reinforce the great things you are already do-
ing, as well as remind you of the essential practices you’ve for some 
reason ‘let slide’. Moreover, you will leave each chapter energized, 
and with a determination to add something new to your teaching 
habits. 

Making Your teaching Something Special is divided into five “Areas”, 
each with short chapters, which makes the book a nice pick up, put 
down, ponder, and plan - a bonus that you don’t often see in books 
for educators. At the end of each “Area” there is a series of ques-
tions for discussion and exploration, be it for a staff meeting, a study 
group, or an administrative team meeting. 

In Area 1 Hurley discusses rapport with students. How do we 
quickly learn names and deal with feeling embarrassed about for-
getting? Are we really aware of how we address our students when 
talking in one-on-one or with an entire class? How do we deal with 
student discipline, work with parents, and build communities within 
our classrooms? Hurley discusses strategies to build that positive 
relationship with individual students in a way that allows that trust to 
echo throughout your classes. (ultimately building a positive reputa-
tion for yourself in your school) 

Area 2 explores the world of assessment, and overall deals with the 
question ‘Are our assessments effective?’. Are we really pushing our 

students to be fascinating? Are we giving them pathways that foster 
intrinsic motivation and genuine curiosity? Something in this section 
that struck me is an area I’ve been pursuing in my own teaching - are 
we guiding students to understanding how to ask a good question? 

Although I don’t buy into the antiquated ‘sage on the stage’ approach 
to teaching, Area 3 addresses an inevitably critical skill a teacher 
should develop: delivery. Hurley provides several great approaches 
to beginning a class in such a way that students are curious, thinking, 
and engaged for the beginning - setting the tone for the rest of the 
lesson. His advice is actually quite simple. Be unpredictable. 

Area 4, Collegiality and Professionalism, is aimed at how we can 
engage our teaching communities more effectively, locally, nationally 
and globally. Hurley gives us many strategies to step out of our four 
classroom walls and seek learning opportunities. Regardless of your 
situation, he suggests, it’s ultimately on the individual to seek those 
professional discussions that are invaluable to growing your profes-
sional learning network.

In Area 5, Logistics, Hurley can’t stress enough (and neither can 
I) how important it is to make an effort to get to know all of the 
people that make your school function. The first faces most of us 
see after an interview are the staff in the main office; without them 
doing their jobs we can’t do ours. We’re all working together. It’s 
that simple. Imagine what we can accomplish and how much we 
can enjoy our experiences at school when we have a true sense of 
community. 

Beyond the great ideas, Rushton Hurley is clear about one thing: 
education is a ‘people business’ and the person has to be at the 
center. Not all strategies may work for your context, but they can 
be modified as such. And yes, there is work involved, but with re-
wards that will benefit everyone involved. So if you’re feeling excited, 
have a look at Rushton Hurley’s website, and more specifically the 
5-Day Teacher Challenge, to find practical strategies to improve your 
teaching! 

*If you’re inspired to share, please offer an idea (or more!) to this padlet: 
https://padlet.com/nathangildart/q33cmrkoewz8 

Making Your Teaching Something Special: 50 Simple Ways to Be-
come a Better Teacher (2017) 
by Rushton Hurley 

EdTechTeam Press, Amazon or search via ISBN:
ISBN-10: 194516736X
ISBN-13: 978-1945167362

Book review by Nathan Gildart, Nagoya International School
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Modern learning spaces should be designed to be flexible in their 
use, supporting and encouraging different ways of learning and 
teaching and enabling collaboration and teamwork. Access to infor-
mation through the internet, digital technologies and social media 
are altering the experiences and aspirations of learners and their 
teachers.

More and more schools are providing facilities to deliver an out-
standing modern education for the 21st century. 

Does the design of learning spaces affect the way that learning can 
best take place and if so, why? Does the design of learning spaces 
affect the way that teachers can best lead and support the learning 
that takes place? What are the five most important design elements 
to consider in designing learning areas for the future?

Pedagogy, technology and space, carefully considered and integrated, 
define new learning spaces in schools. There is less direct instruction, 
with teachers adopting and developing constructivist teaching peda-
gogies, the “sage on the stage” giving way to the “guide on the side.”  
Classrooms and their surrounds need to support teachers moving 
among students to provide real-time feedback and direction and to 
support students in peer-to-peer learning.

Space impacts learning and teaching and learning areas need to be 
versatile with mobile and adaptable furniture. Change begins with 

pedagogy. Modern teaching methods are diverse and evolving and 
interactive pedagogies require spaces where connectivity is funda-
mental feature, ensuring everyone can see, communicate, connect, 
engage and interact. 

Classroom Design >>
Sharing and Learning Together - 
Spaces for Collaboration, Teamwork 
and Creativity By Roger Schultz, Head of School

Alice Smith School, rschultz.ep@alice-smith.edu.my



Child Protection >>
The International Center for 
Missing and Exploited Children

Every child deserves a safe childhood.
We work to make the world safer for children be eradicating child 
abduction, sexual abuse and exploitation.

For more than 15 years, ICMEC has been a leader in identifying gaps 
in the global community’s ability to protect children from abduction, 
sexual abuse and exploitation, and expertly assembling the people, 
resources and tools needed to fill those gaps.

Safeguarding children around the world is a responsibility every one 
of us shares — creating a world that is safer for today’s children and 
safer still tomorrow. To this end, we advocate, train and collaborate 
to protect the world’s children.

We focus on programs that have an impact on addressing the com-
plex issues surrounding missing children, child abduction, child sexual 

abuse, and child sexual exploitation. We offer support to govern-
ments, policymakers, law enforcement, prosecutors, industry, civil 
society, and others across the globe.

We advocate for children around the world.
We advocate for changes in laws, treaties and systems to protect 
children worldwide.

Through The Koons Family Institute on International Law & Policy, 
we conduct and commission original research into the status of child 
protection laws around the world in an effort to bring about change.

By creating replicable legal tools, promoting best practices, building 
international coalitions, and collaborating with partners in the field 
to identify and measure threats to children, we bring about change 
in the way children are protected around the world.

We train partners on the front lines.
The issues we work on affect every nation. We provide support, 
training and expertise to governments, law enforcement, policy mak-
ers, industry, civil society, and others across the globe with one goal 
in mind: to make the world a safer place for all children.

We deploy instructors and technology tools to bolster the capac-
ity of law enforcement to investigate crimes against children. Work-
ing alongside law enforcement and industry partners, programs like 
Project VIC help speed up the identification of child victims.

We collaborate with key stakeholders.
Strong partnerships play a vital role in protecting our children, par-
ticularly as the crisis of child victimization is exacerbated by the In-
ternet. We collaborate globally with civil society, governments and 
private industry, encouraging partnerships and coordination.

With initiatives like the Financial Coalition Against Child Pornogra-
phy, the Global Missing Children’s Network and the Global Initia-
tive for Child Health & Well-Being, we are fostering cooperation 
across borders to build networks that allow for information-sharing 
and better practices.

+1 703 837 6313 (phone)  |  +1 703 549 4504 (fax)
information @icmec.org  |  https://www.icmec.org/
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Community Service >>
The Little Disciples
By Yerin Choi, Grade 12, 
Brent International School-Baguio

The beginning of the story goes back to four years ago. During my 
12 years of living in Baguio, Philippines, I had numerous valuable ex-
periences and received an education that encouraged me to make 
a difference. Therefore, I wanted to find a way to contribute to the 
Philippines.  One day, I brought my violin with me to a local school 
that my classmates and I frequently visited because our school’s 
community service projects. Several children curiously touched my 
violin case and started to ask, “What is this?” I opened the case and 
showed them my violin and some music sheet. The children squinted 
as soon as they saw the music sheet and told me that they did not 
have music classes. 

As a musician who loves music, I was astonished; this inspired me to 
contribute to the Philippines in my own way: teaching local school 
children music. This eventually resulted in establishing a nonprofit 
organization named “The Little Disciples”.

This organization started as an idea to spread happiness to the chil-
dren through teaching music, which I thought was impossible since 

I wasn’t a professional musician. However, when I shared this with 
my family and friends, I saw that many people were willing to help 
me accomplish the idea of starting a music class in the local schools. 
Therefore, encouraged by them, I gathered a small group of friends 
and began to brainstorm ways to make this possible. We kicked-off 
our fundraising by planning a small concert on May 13, 2017 and 
further raised funds through finding people who were willing to do-
nate and through working part time jobs. With the money raised, we 
were able to buy a variety of instruments such as violins, handbells, 
ocarinas, keyboard, and guitars.

Our first place to start off our work was in Lindawan Elementary 
School, a local school that needed a music program, and we planned 
to continue to contribute to this school. For every one hour of class 
we held with them, we dedicated over five hours of our time each 
week to create a curriculum for each instrument. When we first 
went to the school to teach, the school’s principal and the children 
welcomed us with their smiles and open arms. While I was teach-
ing the children, I realized that small actions can make other people 
happy and that even without being a professional, most things are 
possible with dedication. 

As such, I am currently planning to arrange a recital with the children 
for the residents of Baguio in hopes that this will inspire people to 
help bring music to other schools in the local community. With this 
experience at hand, I will continue to help people in my own way for 
the rest of my life. Furthermore, as the founder of this organization, 
I will continue to support the organization even after several years.
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Professional development for our teachers is taken very seriously at 
Beijing City International School (BCIS) as we believe that we are all 
lifelong learners and we can always learn, grow and improve in our 
profession. Therefore, keeping this in mind, there are various ways in 
which we keep the spotlight on professional learning, for example, 
during this academic year, all Elementary School staff members have 
participated in professional development from outside providers – 
Rob Vingerhoets (maths specialist) and Josh Blue (leadership skills).  
In addition, 35 teachers attended workshops/conferences of their 
choice to further develop their own teaching and learning skills in 
specific areas.
 
While we are lucky to have such a generous professional learning 
budget that benefits all teachers and leaders, as a leadership team, 
we also asked ourselves the following question: What can we do to 
have on-going learning opportunities for teachers and Teaching Assis-
tants to dip into frequently that is onsite, thereby being more convenient 
and cost effective?  Here are the ideas we have come up with… so 
far….

October became ‘Observation October’ – all staff members, includ-
ing teaching assistants, were encouraged to visit a minimum of two 
other classes for observation purposes.  Sometimes these observa-
tions helped to fulfil a personal teaching goal and sometimes they 
were to watch a specific curriculum area being taught. Whatever 
the reason, all staff agreed, it was a valuable exercise for both parties.  
The observer was able to gain new ideas and inspiration and the ob-
served teacher was given positive feedback from the observer which 
was usually something along the lines of, “I liked it when you…” or 
“I’d never thought of doing… like that.”  It was free and valuable to 
everyone involved.  While staff are encouraged to observe each 
other as often as they like, having a dedicated month to do this had 
a huge impact – we will definitely be doing it again.
 
We are starting our own Professional Learning Book Club.  We 
asked staff for professional book recommendations and a volunteer 
committee selected 10 of these books.  The staff, including teaching 
assistants, were asked to select which book they would like to read.  
Books were ordered, groups were made and people are starting to 
read them with enthusiasm!  Time will be made during our regular 
Wednesday staff meeting for groups to have discussions about their 
chosen book and talk about how the content could affect the teach-
ing and learning going on in classrooms at BCIS.  All staff members 
get to keep these books as part of their own professional reading 
library, which can be shared amongst colleagues in the future.
 
Another avenue we are exploring has been dubbed ‘Professional 
Ponderings’. This takes the form of a voluntary meeting once a 
month led by a different member of staff. It is open to all three 
school divisions (early childhood, elementary and secondary) which 
means there is a good cross-section of teaching staff present.  The 
format is usually a short film clip, e.g. a TED Talks or educational arti-
cles, followed by a discussion of how this looks at BCIS, how it could 
be implemented or action that could be taken.  The benefit of having 
time to “ponder” on short articles or videos means that colleagues 
have time to chunk some learning and immediately apply it, resulting 
in immediate outcomes!
 
Lastly, we must not forget the benefit of teachers teaching teachers.  
Our school is full of experts in different areas that are onsite and 
can offer short training sessions on anything from the app ‘Seesaw’ 
to linguistics to using the Makerspace.  We take advantage of these 
expert leaders often but must remember to allow time for this to 
take place.
 
We have found that by looking within our own walls, that there is a 
whole wealth of expert knowledge waiting to be shared and that we 
can all benefit from talking to each other.

Professional Development >>
Creating a Professional Learning 
Community By Sally Richmond, Elementary School Deputy Principal / PYP Coordinator

Beijing City International School, sally.richmond@bcis.cn
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Green & Sustainable >>
A Little More Nature in 
the Urban Jungle 

By Ryan Maney, Elementary School STEM coach
Concordia International School Shanghai
ryan.maney@concordiashanghai.org

“We need the tonic of wildness...At the same time that we are 
earnest to explore and learn all things, we require that all things be 
mysterious and unexplorable, that land and sea be indefinitely wild, 
unsurveyed and unfathomed by us. We can never have enough of 
nature.”  - Henry David Thoreau
 
Concordia teachers have a mission to “educate students holistically 
in a nurturing environment.” As we work together to unpack the 
terms “holistic” and “nurturing,” we have to consider the importance 
of creating meaningful learning opportunities that are fueled by stu-
dent inquiry, especially those that take place outside the walls of the 
classroom. However, when you live in an urban environment such as 
Shanghai, it can be challenging to carve out authentic outdoor learn-
ing experiences for students.
 
Pondering ways in which to provide such opportunities at our 
school, I had a revelation while watching students participate in one 
of the most commonplace activities of the school day—lunch. From 
the doorway of my office, I see the comings and goings of our 400+ 
elementary school students as they gather in the cafeteria for this 
daily ritual. Observing them, I noticed that some students left whole 
trays of food untouched. While this is not all that unusual for young 
children, what made this an eye-opening observation was that this 
food was then bagged and thrown into the same trash receptacle 
as all the other waste.  An immediate solution came to mind: Let’s 
compost! 
 
My epiphany wasn’t exactly new terrain for our school—some of 
our teachers already had small composting systems for their class-
rooms. However, what if we were to tackle all of the food waste 

generated from elementary school lunch? It would be a huge pro-
ject. And it would take time. Time to plan, time to collaborate, and 
time to create the necessary partnerships in order for a project of 
this scale to be successful. This is how the composting challenge at 
Concordia International School Shanghai was realized.    
 
The challenge: “Create a composting system that provides authentic 
and meaningful learning opportunities for the Concordia commu-
nity.”
 
Step 1: Create a plan. We shared our observations with the Con-
cordia High School Global Issues Network committee. Our GIN 
students then met with the school’s food service provider to de-
termine just how much food waste was generated every day. Stu-
dents compiled the data and presented it to Concordia’s Director 
of Operations, who we hoped would help us spearhead an initiative 
to radically change our current policy for dealing with food waste.
 
Step 2: Find the right compost method. We discussed several types 
of composting systems, including vericomposting, which uses worms 
to help break down organic materials, but we needed a system that 
would be easy to maintain and efficient in terms of overall mainte-
nance and time.  Five elementary school teachers ventured to have 
their classes pilot an anaerobic composting system, which seemed 
most beneficial as it allowed their students an opportunity to be-
come active participants in this process.  From their research, we de-
termined that this system was the preferred method of composting 
for our purposes. Again we enlisted GIN students to perform a data 
analysis to determine the number of systems that would be needed 
to handle our project. 
 
Step 3: Build a composting site. With the data in hand, we went back 
to our Director of Operations, who collaborated with us on the
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 logistics of space and materials we’d need for housing our compost-
ing system. Then we set our middle school Maker Design students 
to work designing and building weatherproof shelving for our new 
anaerobic systems.
 
Step 4: Close the loop. From all this data, we realized that we would 
be producing around 30kg of compost a day. But what to do with 
it? Enter 500jia, a local organic farm who agreed to come to campus 
once a month to transport the Concordia compost to a plot of 
farmland specifically designated for the school.
 

The outcomes: Not only have we started producing nutrient-rich 
compost, we have also cultivated rich and meaningful learning op-
portunities for our students that have had a real impact on the 
school. For instance, our Grade 4 students recently completed a 
service learning module based on the question, “Is food waste at 
school a problem? If so, what can be done about it?” The student in-
quiry generated from these questions led to a change in the serving 
spoon size that food servers use in the elementary school cafeteria. 
It also led to the formation of the Eco-Warriors, a club that helps 
with the composting and spreading awareness through food waste 
reduction campaigns.
 
With our composting system now in place, we’ve expanded our 
context for outdoor learning, prototyping a community garden and 
art center. So far the composting space has brought together di-
verse groups of students and parents to dig in the dirt, plant vegeta-
bles and flowers, and create amazing artistic displays in our campus 
greenhouses. And we are excited to see what other impactful activi-
ties will continue to arise.
 
This project was not carried out by a single group. It required a 
strong collaborative effort that combined the skills and passions of 
students, faculty, school service administrators, and parents. Com-
posting not only created an opportunity for learning and explora-
tion it also created partnerships across divisions, across the commu-
nity, and hopefully those partnerships will carry on further still as we 
connect with other institutions and find even more innovative ways 
to continue to grow and refine Concordia’s composting project.  
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Digital Citizenship >>
Respect, Protect, Connect – One 
School’s Journey in Digital Citizenship

By Joe Barder, Nanjing International School

Recently, Nanjing International School published a new Digital Citi-
zenship Philosophy that we would like to share with other schools 
that struggle with “Appropriate User Policies,” “Acceptable Use 
Guidelines,” and/or “Responsible Use Agreements.” We had been 
operating for many years with a set of Acceptable Use Guidelines 
that read like the 10 Commandments and was not really in line with 
our school mission as An Inclusive Learning Community. Additionally, 
it did not provide our students, teachers or parents with any idea of 
what “acceptable use” meant outside of the classroom or by exten-
sion, outside of school. 

Struggling for a solution, we borrowed an idea from the “Responsive 
Classroom” practices we were already implementing in our school 
with the specific focus of building a caring community. What if in-
stead of a set of guidelines or policies, we were to have a set of 
questions that covered the scope of what a “caring” Digital Citizen 
should be? What would that look like? These questions could double 
as prompts for teachers and parents to open dialogue about the 
oft-times grey area of what “acceptable” actually means in a given 
context. 

Pulling from the likes of the International Society for Technology in 
Education (ISTE), Digizen.org, CommonSenseMedia.org, and other 
authorities on the topic of digital use and education, we created 
a scope and sequence to extract some common themes found in 
each until we had the essence of our philosophy. 

• Respect – the educational side of copyright, 
   etiquette, and cyberbullying
• Protect – the health and wellness (in terms 
   of balance), privacy, digital footprint side of 
   things
• Connect - the empathetic, communication, 
   literacy side of digital use

In the end what we created was a concise, “digestible” philosophy 
that encourages people to examine how and why they use digital 

technology, allowing critical conversations about behaviour to occur 
that anyone, of any age, can understand. We are by no means there, 
yet, but we feel that we have built a great foundation for linking the 
socio-emotional and digital learning that takes place in our school 
community. 

We want to thank Concordia International School of Shanghai for 
sharing their journey as well, which has helped us tremendously in 
our process – and one of the reasons we wanted to share the fruits 
of our labor with the greater international school community. They 
illuminated how important the bridge between the counseling and 
the IT department is in this era, and how operating independently 
may only address symptoms of a larger issue: cultivating an aware-
ness about how we interact with technology and how it impacts our 
lives both on- and off-line. 

Guidelines and policies leave little room for interpretation, and can 
turn into dogma or worse, can turn into static “noise” to be ignored 
by those it was designed to protect. A philosophy that provokes 
thoughtful reflection, on the other hand, is something that can be a 
useful tool, turning disciplinary incidents into learning opportunities 
for all. If you would like more information on our process, please feel 
free to contact us at digitalcitizenship@nanjing-school.com

As an inclusive community, NIS seeks to promote a thoughtful and 
balanced approach to the use of digital technology by considering 
the following questions:

Respect (Kind) [Copyright, Etiquette, Cyber-bullying]
• Have I thought about how my actions will affect others?
• Am I using digital technology in a responsible and ethical manner

Protect (Safe) [Health and wellness, Reputation, Balance]
• Am I making appropriate choices with the information that I am 

sharing and consuming?
• Am I keeping myself and others safe?

Connect (Helpful) [Empathy, Communication, Media Literacy]
• Am I using digital technology in a way that promotes positive, in-

clusive attitudes?
• Am I using digital technology to enhance my learning?
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Curriculum Initiatives >>
Integrating Science, Art, and Literacy 
in the PYP
By Jennifer Campbell, Grade One Class Teacher
K. International School Tokyo, jennifer.campbell@kist.ed.jp

Albert Einstein once said, ‘The greatest scientists are artists as well’. 
Through scientific inquiry, students develop their abilities to observe, 
analyse, synthesise, and draw conclusions. Through artistic expres-
sion, students learn to express themselves and move an audience. 
As some of history’s greatest scientists have also been artists, the 
importance of true transdisciplinary skill instruction from an early 
age cannot be understated. This spring, the expression of scientific 
understanding through art and literacy took form in our summa-
tive assessment task in the grade one classrooms of K. International 
School Tokyo.

Throughout our Unit of Inquiry, How the World Works, students ex-
plored the principles of light. To begin, students experimented with 
light and its reaction to a variety of surfaces. As the students shared 
their observations, concepts such as the reflection, transmission, and 
absorption of light emerged. As our explorations continued, trans-
disciplinary thinking and research skills were developed and deeper 
understandings emerged - how light moves and shadows are formed, 
natural and artificial light sources, transparency and translucency, and 
the primary colours of light. Students began to formulate ideas and 
opinions about how light and colour affect living things, including 
ourselves, and how we manipulate light for our needs.

Meanwhile, in Literacy students were engaging in a genre study of 
fictional narratives. Fiction stories form the backdrop for children’s 
early lives and language education, but our students were just be-
ginning to consider their form and structure. Just as light had its 
own form, so did this particular type of literature. Continuing with 
the expansion of our understanding of the PYP Concepts, students 
considered the concept of function within the context of science 
and literature. The function of a window means it must be made of 
a certain material, and the function of conflict in a fictional narrative 
is to build interest and excitement in the reader.

Finally, the students were ready to begin the summative assessment 
task. The students would express the scientific knowledge they had 
acquired through artistic expression in the form of a shadow pup-
pet performance. We began by examining a ‘mentor performance’ 
that had been created by the teachers. We reviewed the rubric and 
success criteria so the students would begin with a clear purpose in 
mind. The teachers shared their planning process, script, and reflec-
tions with the class. With much excitement and enthusiasm, our first 
graders began!

After a day’s thought of what scientific concept they would like to 
express, the students were ready to form their groups. An amaz-
ing variety of ideas emerged, and the students began by discussing 
and brainstorming the scientific concepts and artistic flair they each 
wanted to bring to their performance. Then, they applied their un-
derstanding of the form of a fictional narrative by drafting their

   
   Students Exploring Light

performance in a ‘story mountain’. After another examination of the 
teachers’ script, the students wrote a script for their performance.

The class was then introduced to their performance stage, a puppet 
theatre covered by translucent paper. We examined the teachers’ 
puppets and how our newly acquired knowledge of light might apply. 
The students realised they would need to construct their puppets 
in a way that expressed detail through silhouettes, as the translucent 
stage would only transmit enough light to cast a shadow, but not 
enough for our eyes to see detail. The students thoroughly enjoyed 
creating their puppets, and the way they applied their scientific un-
derstanding and creativity was truly inspiring!

Finally, after some days of practice, the students were ready to pre-
sent for an audience of their peers and the school administration. 
The students’ performances were incredibly creative, all the while 
communicating their scientific understanding. In a performance titled 
‘Shark versus Eagle: Specular and Diffuse Reflection’, an eagle war-
rior and villagers battled a shark who had become lost in their forest. 
A beam of light reflected on a villager’s ‘crumpled glasses’, producing 
a diffuse reflection that did not affect the shark. However, a beam of 
light then reflected from a different pair of smooth, unbroken glasses 
in a specular reflection, shining into the eagle’s eye and blinding him, 
saving the forest! In another performance titled ‘The Kingdom of 
Light’, a red queen, two blue princesses, and green unicorns used 
their three combined primary colours of light to create a white light 
to defeat the ‘colossal prism monster’ who had stolen the pearl of 
light. 

Through our explorations with light, the students further developed 
transdisciplinary skills such as thinking and researching. The learning 
in Literacy of the composition of a fictional narrative was connected 
with PYP Concepts of form and function, and formed the structure 
for their performance. The students applied their scientific under-
standing as they created their puppets and other props for their 
performance. By cooperating to create, practise, and then perform, 
the students further developed social, cooperative, and communica-
tion transdisciplinary skills.

We hope multi-faceted tasks that integrate science, art, and litera-
ture will continue to inspire our young students to grow into lifelong 
learners. 
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THIRTY YEARS 
OF ‘VARSITY
ACADEMICS’
The Concord Review reaches a 
milestone anniversary

By Jeff Jacoby, The Boston Globe

OF THE THREE R’s, says Will Fitzhugh, the 
founder and publisher of  The Concord Re-
view, the middle R has long been the most ne-
glected. It was true in his own case — when 
he arrived at Harvard as a freshman 61 years 
ago, he had never had to write a single term 
paper — and it remains true now. On the 
whole, American students graduate from high 
school incapable of writing a coherent, well-
researched essay. Most of those who continue 
to college don’t become competent writers 
there, either.

For years, blue-ribbon panels and high-pow-
ered commissions have bewailed this state of 
affairs, to little visible effect. The last time the 
federal government measured writing skills 
among middle- and high-school students, it 
found that nearly 3 out of 4 could not pass 
a test of writing proficiency. Employers are 
forced to spend enormous sums on remedial 
writing courses for their workers — by one 
estimate, as much as $3.1 billion per year.

Fitzhugh, who worked for the Apollo space 
program, Westinghouse, and the Peace Corps 
before finding his calling as a teacher, didn’t 
have billions when he launched The Concord 
Review in 1987. All he had was $80,000 he had 
inherited from his father, some familiarity with 
desktop publishing software, and the fervent 
conviction that what works for high school 
athletics could work for writing: Promote and 
praise the top achievers, and other students 
will be inspired by their example.

Three decades later, Fitzhugh’s journal has be-
come the world’s foremost showcase for first-

rate history research by secondary-school stu-
dents. To date, the review has published 1,230 
essays by authors from 44 states and 40 other 
countries, on an astonishing variety of historical 
topics. These are not short compositions of a 
few hundred gauzy words. On average, papers 
published in The Concord Review run 7,000 
words, along with detailed endnotes. Among 
the offerings in the latest issue are a paper on 
the Opium Wars, written by Stephanie Zhao; 
an essay on Ronald Reagan and the Cold War 
by Siddharth Tripathi; and a study of the Treaty 
of Trianon by Milan Kende Loewer.

Alas, the world’s foremost journal for such ex-
emplary writing is still the world’s only such 
journal. And the vast majority of high school 
students have never heard of it.

That wasn’t what Fitzhugh anticipated when he 
published his first issue.

During his years of classroom teaching at Con-
cord-Carlisle High School in Concord, Mass., 
Fitzhugh had always had a few students who 
did more than he asked them to do. Their 
research was more thorough, their analysis 
sharper, their writing longer and more careful. 
They earned good grades, but other students 
weren’t encouraged to notice their work. 
While the school’s best athletes were local 
heroes, the school’s best students earned little 
acclaim.

Amid all the lamentation about the state of 
American education — and by the mid-1980s, 
the lamenting was considerable — Fitzhugh 
was repeatedly struck by the contrast between 
athletics and academics. High school athletes 
were held to very high standards, and those 
who met them were showered with encour-
agement. The best high school basketball play-
ers, swimmers, or runners were often profiled 
by the media in “All-Scholastic” special sec-
tions; the very best might even be recruited by 
college coaches, who kept abreast of the most 
impressive up-and-coming talent. 

But there were no newspaper profiles of out-
standing high school history students, no out-
reach from the chairmen of college history 
departments, no recognition from best-selling 
historians. No academic journal was interested 
in publishing the serious writing of high school 
students. No foundation offered lucrative priz-
es for top-notch scholarly writing by authors 
in their teens.

Fitzhugh decided to blaze a path. He quit his 
job, cashed in his pension, and devoted him-
self full-time to producing a journal that would 
show the kind of scholarly writing youthful 
students were capable of. He adopted “Varsity 

Academics” as his slogan and put out a call for 
excellent history essays. The journal’s purpose, 
he says, was to serve as a new kind of peer 
pressure: to demonstrate to high school stu-
dents everywhere what kids their age could 
achieve.

As word of The Concord Review trickled out, 
the superb history papers began coming in. So 
did tributes from supporters as varied as Al-
bert Shanker, Arthur Schlesinger, Jr., John Silber, 
and David McCullough. So did modest financial 
support from a handful of donors who grasped 
the potential of what Fitzhugh was doing.

But it has always been a hand-to-mouth exist-
ence. Fitzhugh never saw anything like the tens 
of millions of dollars that are poured into after-
the-fact remedial writing instruction and into 
gimmicky feel-good campaigns by foundations 
more interested in boosting self-esteem than 
in challenging students to work hard. Over and 
over, Fitzhugh’s grant applications have been 
rejected on the grounds that his journal is 
too elitist, or that it doesn’t have a politically-
correct edge, or that the study of history isn’t, 
after all, nearly as important as he seems to 
think it is. A few high schools have embraced 
The Concord Review, but far more want noth-
ing to do with a journal so committed to high 
academic standards.

Through it all, Fitzhugh persists, cheerful and 
determined — and passionate as ever about 
student achievement. It remains the case that 
most high school students are never required 
to write a serious research paper. But now 
there are 30 years’ worth of Concord Reviews 
that open a window into an alternative uni-
verse. You want to see what high school kids 
can do? Spend some time with The Concord 
Review, and prepare to be inspired.

Reprinted with permission of the author.
(Jeff Jacoby is a columnist for The Boston Globe).
https://tinyurl.com/ybzd4muy

Students of EARCOS schools recently 
published in the Concord Review.

Jun Bin Lee, JIS, Winter 2016
Heejin Evangeline Wong, SIS, Spring 2016
Claire Jee Young Park, KIS, Spring 2016
Christopher Yen, TAS, Winter 2014
Kathleen Wen Yun Guan, UWC, Spring 2014
Sebastian Jansen, UWC, Spring 2014
Varun Sigh Bindra, SAS, Fall 2013
Esther Yoon, Yongsan, Fall 2013
Gen Shiraishi, St. Maur, Spring 2013
Ryan Chu, Shekou IS, Spring 2013
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Campus Development >>
Seoul Foreign School - Embracing 
the Future of High School Education

By Colm Flanagan, Head of School
Seoul Foreign School

Seoul Foreign School was established here in Seoul in 1912 and 
after over a century we are firmly part of the city’s landscape. The 
school incorporates four distinct elements - elementary school, 
middle school, high school and The British School. Each part of the 
school has changed and grown over the years and our 25 acre plot 
in Yeonhui-dong is currently undergoing significant development to 
meet our burgeoning student population’s needs.

Over the past few years we have wanted to provide our high school 
students with the best environment to meet the challenging aca-
demic and social demands imposed by the rigorous IB system. We 
felt that in order to challenge them to meet their full potential we 
needed to totally change so we took the big decision to raze the old 
and start again with the new!

Our objectives - as set out in our 5 year Strategic Plan - were to 
plan for the ongoing development of our world-class campus. We 
aimed to create innovative learning environments and facilities for 
our students. We aimed to support the aspirations of our student 
body and those of our committed, talented faculty. 

After extensive discussions with our board we were ready to pro-
ceed and after much discussion we chose New York architects En-
nead to help us create our vision. Having worked with illustrious 
academic and arts institutions across the world they immediately 
embraced our vision and provided inspiring plans for a state of the 
art high school  which would encompass all elements of a creative 
learning culture. 

Our new high school will be 187,000 square feet. It will embody the 
values of Seoul Foreign School in its whole layout. We are commit-
ted to academic excellence and this is shown in large, modern class-
rooms with whiteboard walls with multiple projection capabilities 
for totally interactive classes. We have fabrication labs and collabora-

tion spaces. There are huge design and performance areas - and lots 
of shared space for more informal collaborative learning.

We want to make our building a huge part of our legacy and hope 
our Naming Rights programme; our Centennial Stones and our Do-
nor Art and Student Art exhibitions will unite the past and the fu-
ture in one great space.

The building will open its doors to the classes of 2018-19 in August 
of this year. Our students just can’t wait to get in there! As one of 
our middle school students, Joanne Lee, says “My friends and I are 
so excited. It’s so good that we are the first ones to start the high 
school in the brand new building! It’s very special...”

The high school will be led and inspired by Principal Jeff Holcomb 
and his committed team. As Jeff says “The most important ingredi-
ents - hardworking students , driven to serve and demonstrating 
character - will simply move to a fantastic new location”

We are committed to updating and renewing our whole campus on 
a regular basis and are already planning what happens next. Schools 
must move on and at Seoul Foreign School we are lucky to be able 
to offer a rich legacy, a fantastic current learning opportunity to all 
ages and a promise for the future.

We invite you to come and visit us and see for yourselves. Seoul For-
eign School, Seoul and Korea are setting the educational bar even 
higher.
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Student Poem >>
SHUSH
By Deyvika Rajni Srinivasa, Grade X11 IB
Bangalore International School

My parents said there was one golden rule
Not to be broken at home or at school:
‘There are some things we just can’t talk about’

You see, my father was a wordsmith and my mother a liar 
 and they named ‘Euph’ short for euphemism 

They didn’t keep my superpower a secret for long 
And began training me to control language
to prevent me from doing things wrong

They taught me how to contain my anger in tiny, tasteful jars
And soon felt comfortable stitching pillows and quilts 
out of insults, weaving ‘senior’ into ‘golden years’, ‘awkward af ’ into 
‘kinda shy’, ‘unattractive’ into “you have a great personality’

I’ve now come to realise I take after my mother’s traits
constantly exchanging assonance for consonance, silence for words
distorting the sharp Ss and Vs (the sounds we fear to say)
for softer ones that keep our monsters at bay

As a child I learnt how to steal stealthily
slicing open reality until it was unrecognisable
and then hiding all the Band-Aids and Neosporin in the world so 
that it was unfixable…….

And now I’m an unintentional, irreversible kleptomaniac- I snatch the 
world’s sorrow and crumble it to emptiness
I swap our fairness obsession with a snapchat beauty filter
A skeleton of a refugee child with ‘politics’                                                          
Homophobia with the cross on a shiny silver necklace 

I have learnt to play ‘language interpreter’, 
murdering the meaning of silence and assuming it translates to yes
although victim and violence are not the dialects I know best
Cooling rape to a tall drink of marriage
Bloodshed and brutality to the ringing of patriotic bells 
Suffocating oceans to progress
Melanin gun shots to safety 

And finally our tongues are raw and bleeding from biting them so 
hard for so long
And my arms are tired for holding them in place
And all these words are floating, lost in translation, polished and 
meaningless and glimmering,
and there is nothing left to say at all.
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Third Culture Kid
By Quinn O’Hara

Brent International School Manila

I’m stuck, feeling lost
In society I’m being tossed

Where is home, I’m so confused
All my “homes“ are completely fused.

Never know where I truly belong
I’ve been living overseas for far too long

Berlin, Beijing, and Thailand too
I’ve always been told “that’s what makes you.“

My passport’s American
But my childhood’s not.

I’m just a pedestrian
That everyone forgot.

One school, two schools, three schools, four
Every year it’s more and more

Can’t fit in anywhere
It’s more than I can bear.

“Where do you call home?“
From place to place we roam

That’s the hardest question to endure.
But you have to be mature.
And say what you really feel

But my heart’s made of rusty steel
What does “home means?“

I wish I could start clean.
Grow up like normal kids.
Home is a world I forbid

Because the definition of home for me
Is where the heart is, I guarantee.
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Student 
Writings

By Alamanda Lubis, Surabaya Intercultural School

Not long ago, in a wee town in the West of Scotland there lived a rather 
peculiar teacher named Mr. Maew.

Every day before he taught at school, he would brush his teeth with a shoe 
scrub and shaving cream! The Primary 4 class was amazed and shocked by 
how funny he smelt.  They did kind of enjoy him because he let them play 
all day and their only homework was to play and optional animal projects.  
Mr. Maew was fond of animals and enjoyed bringing his cat, Muffin, to 
school. 

 One day, when the Head of school visited their classroom, he saw the kids 
throwing paper airplanes excitedly.  Suddenly, they looked up and stopped 
playing, stared at him and just sat at their incredibly messy desks. The Head 
of school said “Mr.. um... I would like to see you outside this  classroom in 
5 minutes. OK?”   

“Alright” said Mr. Maew worrying in his mind.  More than 5 minutes had 
past and the Head of school was still waiting.  Mr. Maew eventually came 
out and silence started. A few moments later, the Head of school broke the 
silence and said “Ok, the only thing is that, well, um.. How exactly do you 
pronounce your name Mr. MMM - A  - E - W?”  

Mr. Maew was soooo surprised that he said “Oh, uh, you pronounce it like 
this. M-A-E-W. “OK”, replied Head of School.. “Like Mayo!”

A few days later Mr. Maew was thinking to himself about why the Head had 
been confused about his name.  He decided to interrupt the children’s play 
time and asked them this question.  “Primary 4, what do you think of my 
name? Is it challenging to say? Because I could always change it for school”.  

Jock put his hand up and said “A lot of people call you Mr. Mayo, some call 
you Mr. M, I just call you Mister.  How about we just call you Mr. Meow!?” 

“Oh! How wonderful! You all know I do love cats. I think Muffin will 
be rather excited about my new name!”

Bruce put his hand up and blurted out “Let’s make a new sign for 
your door!”  

The children quickly got into their 4 play groups and worked on 
designs for the new signs for the Primary 4 classroom door.

Mr. Meow said he would choose one design a week for 4 weeks and 
then the class would vote which one to display on the door.  The 
rest would be stuck on the classroom walls or windows.  

The whole school community were so delighted that now they 
could pronounce Mr. Meow’s name.  Now Mr. Meow was very 
popular and made an After School Activity called the Animal Craft.  
In the animal craft they did projects about animals, researching and 
making their own animals.  Mr. Meow also had a subject during  
Writer’s Workshop called The Animal Program. 

Mr. Meow’s primary 4 class became one of the most hardworking 
classes in the school.  Also during one Writer’s Workshop, he did 
not write about the animal programme, he got the students to 
write a ‘How To..’ about brushing your teeth.The Story of  Mr. Maew



Asia Education Duty of Care ConferencE

September 26, 2018

The second Asia Education Duty of Care Conference organised 
by the International SOS Foundation aims to address how the 
education sector including international schools, colleges and 
universities can better manage the medical and security risks that 
their students face in the pursuit of educational activities beyond 
the usual brick-and-mortar classroom. This year, the Foundation 
will also launch its white paper focusing on Campus Health.

The conference gathers esteemed educational institutions from 
the Asia region to share their thoughts and best practices on 
how the education sector has evolved as well as key issues and 
challenges they face. 

The International SOS Foundation is dedicated to improving the 
health, safety and security of mobile workers around the world. 
Started with a grant from International SOS in 2011, it is an 
independent, not-for-profit organisation.

Asia Schools Institute for Safety and Security

September 27 and 28, 2018

ASISS brings together school and industry professionals from 
across Asia to address key aspects of school safety and security. 
By connecting professionals with similar goals, ASISS plans to 
help member schools learn about, adopt, and promote best 
practices in the vital areas of school security, risk mitigation, and 
emergency planning.

ASISS is an independent, nonprofit association established 
to encourage more routine and effective collaboration about 
regional security risks and developments in school safety 
planning.

Harrow International School Bangkok will host the conference on 
September 27, while International School Bangkok will host the 
conference on September 28.

Save the date

Visit https://www.sas.edu.sg/safetyandsecurity

More information will be announced closer to the date of the conferences.

September 26 to September 28, 2018
Bangkok, Thailand

2 Conferences, 1 Common Aim.



High School Art Gallery
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Chiang Mai International School
Eun Bin Kim, Korea, grade 11 (AP art) 
“Spark of inspiration” Acrylic paint on wood. 

Chiang Mai International School
Joo Young Lee, Korea, grade 11 (AP art) 
“Astronaut” Acrylic paint on wood.

Shanghai Community International School - 
Hangzhou International School

Tianjin International School
Victoria Baek, 9th Grade
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Concordia International School Hanoi
Mana Kawai-Ink Block Print 

Concordia International School Hanoi
Andy Nguyen-Watercolor-Gr 9

Kaohsiung American School
Melissa Liang, Grade 12
Have I Said Too Much?
Acrylic paint on canvas
36 x 46 inches

Kaohsiung American School
Catherine (YJ) Lin, Grade 12
Time and Reflection
Linocut
12 x 16 inches



High School Art Gallery
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Concordia International School Shanghai
Perfect Imperfections
Sarah T. Grade 12

International Christian School - Hong Kong
 Jing Chan, Grade 12
Medium: Plastic, Colored Pencil, Graphite, Watercolor

International Christian School - Hong Kong
Kelly Lam, Grade 12
Medium: Marker, Patterned Paper,
Cut Paper.
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International School of Ulaanbaatar
Prosperity
Aminzaya Enkhbat
Medium: Acrylic on Canvas

International School of Ulaanbaatar
Travels
Buyantogtokh Boldbaatar 
Medium: Acrylic on Canvas

Brent International School Baguio
Jeremy Yang – Grade 10

Brent International School Baguio
JeonSeo Lee- Grade 10



On the Road with Dr. K...

Opening of AAIE office at UN Headquarters, 
New York City
Margaret Sanders awards. David Toze Superin-
tendent, International School Manila received the 
recognition on behalf of Janel Perez a Senior at 
ISM.

Speakers celebrating the life of Ernie Mannino at the opening of 
AAIE office at UN Headquarters, New York City

Back Row: AAIE President Kevin Glass, Mary Virginia Sanchez, Keith Miller, 
Ernie Mannino Jr, and Tom Shearer.
Front row: Soshana Blauer, David Chojnacki, and Dick Krajczar

Visit to American International School, Vietnam
L-R Dr. William Johnson, Dr. K, and Mr. Trung Ho.

Visit to St. Paul American School Hanoi
L-R Moo Eiselstein, Elementary Principal , David Trajtenberg, 
HS Principal at St. Paul American School Hanoi.
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On the Road with Dr. K...

Visit to Shen Wai International School
Leadership Team at Shen Wai International School.
L-R Daniel Legault, Deputy Director (Academics) / Secondary Prin-
cipal, Ally Wu, Director, Anne Laurenson, PYP Principal, and Bradley 
Ringrose, Early Year Principal

Visit to International School Manila Robotics Day
Left - Ringo Dingrando welcomes students and parents for ISM’s 
Makers day.

Visit to International School Manila Robotics Day
L-R Head of School Michael Deveney, Assistant Director of 
EARCOS, Bill Oldread, and Deputy Head, Trent Citrano.

SENIA Student Winner
Maya Nicola, SENIA Student Winner, 
Shanghai American School (Pudong)

SENIA Advocate Award
Receiving the award Dr.  Toh Teck Hock, Sibu, 
Malaysia from Freddie Wagner, SENIA Board.

SENIA Youth Group
Dr. K congratulates the following Student 
Youth Group at the Teachers’ Conference 
2018.



Date  School    Title      Consultant

AUGUST
Aug 4-5      Daegu International School  Developing Effective Grading and Reporting of Student Learning  Ken O’Connor
Aug 5-6      ISE International School  Support EAL students in the mainstream classrom   Jose Media or Virginia Rojas
Aug 18-19      Mont Kiara International School Balanced Literacy: The Workshop Model in CCSS & PYP/MYP Classrooms Vincent Ventura
SEPTEMBER
Sept 1-2      Hong Kong International School TBA  Wendy Smith
Sept 1-2      Wells International School  Compass Education Level 1: Compass Practitioner Workshop  Compass Education
Sept 7-8      Nanjing International School  Reggio       Junko Cancemi
Sept 8-9      Shanghai American School  ACTFL Global Language (will confirm)    Paul Sandrock
Sept 8-9      Stamford American Int’l School Adaptive Schools Foundational Seminar    Carol Brooks Simoneau
Sept 8-9      Tokyo International School  The Art Of Inquiry: Ten Practices For The Inquiry Teacher   Kath Murdoch
Sept 15-16      International Christian School-HK Next Generation Science Standards Implementation   Kirk Robbins
Sept 15-16      Concordia Int’l School Hanoi  Upgrade Your Reader’s Workshop     Suanne Forrester & MaryAnn Sayaz
Sept 22-23      International School of Beijing  The Languages of Drawing in a Context of Creative Inquiry  Debi Keyte-Hartland & Louise Lowings
Sept 22-23      Jakarta Intercultural School  Making Thinking Visible      Mark Church
Sept 23-24      International School Manila  Close Reading      Kathy Collins
Sept 27-29      Dominican International School The Culture of Reflective Practice     Alisa Simeral
Sept 29-30      American School in Taichung  Integrating your mission and core values into the curriculum  Rami Madani
Sept 29-30      Ruamrudee International School Reader’s Workshop: “From Basics to Blastoff ”    Scott Riley & Anne Marie Chow
Sept 29-30      Ruamrudee International School Elevating Student Health and Wellness: An Integrated Approach  Amy Lauren Smith
Sept      Western Academy of Beijing  Personalized Learning      Allison Zmuda
Sept      Brent International School Subic A Repair Kit for Grading     Ken O’Connor
OCTOBER
Oct 6-7      Busan Foreign School  Design Action: Design by Making.  Working with Purdue Universities   TJ Kim
        Wonder Design Lab 
Oct 6-7      The International School Yangon Visible Learning Foundations and How Students Learn   Selena Hinchco
Oct 12-13      Hangzhou International School  Strengthening An Inclusive School     Lee Ann Jung
Oct 13-14      International School of Beijing  An Introduction to Mindfulness in Education: Be Mindful, Teach Mindfully,  Kevin Hawkins & Amy Burke
        Teach Mindfulness
Oct 13-14      Ruamrudee Int’l School  6+1 Traits of Writing; Intro. to a Writing Model of Instruction and Assessment Madeleine Bystrom
Oct 13-14      Shanghai American School  Learning Math with Understanding (May change title)   Caty Romero Allen
Oct 20-21      United Nations Int’l School of Hanoi Language Performance towards Proficiency    Yuehua (Susan) Zhang
Oct 20-21      International School of Kuala Lumpur The Choreography of Presenting     Kendall Zoller
Oct 27-28      Cebu International School  Collaborating for Integrated Content and Language Learning for English Learners   Dr. Gini Rojas
Oct      Chadwick International School  Writing Workshop with Matt Glover    Matthew Glover
NOVEMBER
Nov 2-3      Morrison Academy   Leading the Way to Standards Based Grading and Assessment in Your  Dr. Douglas Reeves
        Classroom and School
Nov 3-4      International School Bangkok  Understanding the Needs of Diverse Learners (and what to do about it) Dr. Keith Collins
Nov 3-4      Korea International School  Connecting Mathematics to the World Around Us   Ron Lancaster
Nov 10-11      Busan International Foreign School Understanding and supporting learning differences in your classroom  Ann Helmus
Nov 10-11      Saigon South International School Feelings first: Accelerating the Emotional Development of Students to Maximize Success Jacob Humes
Nov 10-11      Saint Maur International School Collaborative Skills and Practices to Enhance Student Learning with focus  Margaret Maclean
        on Peer Observation
Nov 10-11      Taipei American School  Supporting Transitions for Third Culture Kids    Doug Ota
Nov 10-11      United World College of South East Asia Socratic Seminars      John Zola
Nov 10-11      Yangon International School  Data-Driven Personalized Learning    Ms. Annie Keep-Barnes
Nov-17      Gyeonggi Suwon International School KORCOS18 International Educators’ Conference   Maxine Driscoll
Nov 17-18      Surabaya Intercultural School  Differentiated Instructions in the Classrooms for EAL/ELL   Dr. Virginia P. Rojas
Nov 17-18      Vientiane International School  Collaborative Skills and Practices to Enhance Student Learning  Margaret McLean
Nov 23-24      Fukuoka International School  Learning and the Brian      Dr. Andrew Watson
JANUARY 2019
Jan 19-20      Suzhou Singapore International School Unpacking Inclusion - If inclusion is the goal…how do we get there?  Greg O’Connor, Lucy Burden, 
               Katie Wellbrook, Annalise Stephens
FEBRUARY 2019
Feb 9-10      NIST International School  Compass Education Level 1: Compass Practitioners   Compass Education
Feb 23-24      Shanghai American School  Positive Discipline in the Classroom    Jill Stansbury
MARCH 2019
Mar 1-2      Gyeonggi Suwon International School Connecting Comprehension and Technology    Kristin Ziemke
Mar 23-24      Northbridge Int’l School Cambodia Compass Education Level 2 Practitioner Certification Workshop -  Kate Dore
        Applying Systems Thinking for Sustainability School Transformation 
Mar 29-30      Taipei American School  Reading and Research Across Language and Culture   Pernille Ripp
MAY
May 18-19      Nishimachi International School Reading and Writing Workshop in International Schools    Erin Kent
      
TBA
Elementary School Principals
Middle School Principals
International School Nurses of Asia (ISNA)
APAC

EARCOS Professional Learning Weekend SY 2018-2019

IMPORTANT:  Partial list of approved EARCOSProfessional Learning Week-
end for SY 2018-2019.  Please visit the EARCOS website for more updates 
on approved weekend workshops. visit www.earcos.org


